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Executivesummary
The study

The aim of the study was to investigdtew schools define and measure the success of the 1B
Primary Years Programm&he studywas conducted between October 2012 and May 2013 and
was designed for use within the IB to inform programme developragdtschool ad
professional development servic8ée study provides an understanding of those aspects of the
Primary Years Programme®@YP) that are most valued by stakeholder groups within sclaoals
seenas contributing to the success of the programme in the schatéxt, and the indicators
that these groups use to explain successful prageimplementationThe studyasked schools

to suggestareas for future programme developmant giverecommendation®n how this

development could be approached.

Research quesons

Thefollowing guiding questionsvere used

1. What are school $istccedsoffi nihtei oPhYsP 20 fDot hsec hool s

fisucces8vary by school type or geographical location?

2. How do schools evaluate their definitions of fiseccessof the PYP? Specifically, what
evidence is identified, collected, interpreted, and recorded to provide indicators of
fisuccessgin the following ared®

0 school leadership

teaches pedagogical beliefs and practices

parent satisfaction with the PYP

studentearning outcomes

how students demonstrétee attributes of the IBearnerprofile

development of internationahindedness within the school comnity

O O O O o o

school ethos and culture



3. What do school stakeholders (including teachers, PYP coordinators, schueklead
parents) perceive is needed for future developraedto ensure the continued success of

the programme?

Research design and method

The study used a twstage qualitative mixed method design. An electronic questionnaire was
sent to all PYP schools that had undergone a programme evaluatiomhasguestionnaire used
openended questionthatfocused on perceptions of programme sus@sl on suggestions for
future development of the programmigach school was requested to convene three focus
group® administrators, teachers and parénts respond separately to the questionnaire. Data
from the questionnaire was ansdg using qualitate technique® coding and sorting to

provide answers to the research questions. Six volunteer schools were selected to provide case
studies. Case studies were constructed togain-d e pt h under st anding of
successful programme implentation, to place the perceptions of success in the context of the
school, to understand how context influenced perceptions of success for different stakeholder
groups in the schools, and to examine the effects of school type (public and private) and
geographic location.Crosscase analysis wassed to look for patterns in the case study data,
which was also used to confirm, explain and add depth to the patterns that emerged from the
analysis of the questionnaire data.

Key findings

School indicators and meaures of success
School communities that consider the PYP successful note the following indeadonseasures

of success

1. Enhanced student learning outcomes and demonstration of the attributes of the IB learner

profile in schools, specifically the foling student outcomes.

S



o Students showed an enjoyment of learning demonstrated by their willingness to
be involved in school activities.

0 Students demonstrated confidence in assemblies, class presentations and
discussions.

o Students demonstrated masteryngjuiry learning skills through questioning and
problem solving.

o Students were willing to take control of their learning, and to take action

o Students demonstrated moral and ethical decisiaking when interacting with
the school community.

o0 Students showkan awareness of local and global issues, and the links between
the two.

2. Enhanced school community, the programme is perceived to be successful in creating a
shared vision of learning that extends from leadership to teachers, learners and their
parents ad beyond into the larger commurdtya community of learners. The indicator
of success in this areaassense of unity, coherence, common purpose and ownership of
the programme among all stakeholder groups in the school. Specifically, schools note the
sucess of how the PYP supports the following.

o0 The use of the learner profile to guide all aspects of school action and decision
making, and provide a defining ethos for the school.

0 The use of common PYP terminology and vocabulary by all members of the
communty, extending the ability to communicate about the programme with the

larger IB community.

3. Enhanced internationshi ndedness in the school -communi't
mindedness focus is seen as successful by the case study schools in challenging t
schools to make connections with the wider community and bring global issues into the

schools.



4. Enhanced teacher pedagogical beliefs and practices, the programme is viewed as
successful because it allowed teachers to:

0 have a direct input into curriculudesign and delivery as measured by the
school 6s programme of inquiry and curr.i

o improve their teaching through targeted professional development and reflection
on practice, as measured by classroom observations and teacher evaluations

o collaborate with other teachers throughout the PYP programme in the
development of the programme of inquiry

o0 demonstrate their own enjoyment of learning and an improved confidence in their
approach to teaching

o gain direct help from the programme coordinator lestup in finding resources
and providing feedback

0 see enhanced learner outcomes in student approaches to learning and social
interactions, as measured by indicators of academic achievement and daily

behaviour.

5. Enhanced school leadership, the PYP is peeceas successful because it ensures school
leaders can:

o focus their decisiomaking regarding the allocation of financial and human
resources. This includes the hiring of teachers with PYP or inquiry learning
experience, the provision of appropriate pssfenal development opportunities,
the allocation of school time for planning and collaboration, and the development
of school facilities, such as the library, to support the programme. Thus, the
programme contributes to more efficient use of school ressur

0 meet parent expectations, as evidenced by positive feedback from parent surveys

0 attract students to the school, as shown by parents and students choosing the

school above others.

6. Enhanced parent involvement, the programme is regarded as successfdlfoy

parents because they can:



o see their childrenés pride in their wor
demonstrate their learning

0 see their child wanting to share school experiences with them, to work on school
projects at home, and to have thargnts involved in school activities

o feel satisfied that their children are being wakpared for future.

School context
The study looked for different definitions of success in schools sharing common contextual
features and found that school context interacted with programme implementation in influencing
success in complex ways. Some factors common to several case stualy satude the
following.
o0 The need to accommodate state or national curriculum requirements that required
students to learn specific content or educators to prepare students for tests.
o Availability of financial resources increased or limited the expegsrhat could be
provided for children and the professional development opportunities for teachers.
o0 Geographic isolation from other members of the IB community limited access to
seeing the implementation of the PYP in other school contexts.
o Previous eacher training and teacher mobility

common understanding of inquiry learning.

No consistent pattern of interaction of the PYP and school context was found with regard to

school type or geographic location.

Reconmendations for future programme development

Flexibility, innovation and simplification in the curriculum framework

Schools seek the flexibility to adapt and innovate within the curriculum framework and made the

following recommendations.



o All ow Bmahesbéso to have the flexibility to
numbers of units and time allocation to specific inquiries.

0 Review number of units for schools integrating other curriculum models.

Align the IB programmes and language

The following recommendation was made regarding current differences in the programme
models and terminology between the three programmes for students.
o Consistency in terminology and approach across all programmes would help 1B World

Schools to create aamless curriculum sequence.

Enhanceprofessionaldevelopment

Schools want to improve teaching and learning in their schools andxaeglars of curdulum
development and deliveryl he following recommendations were made
o Setupregionalcentred,e si gnat e fAschools of excell encec
o Annotated videos of experts teaching whole units would provide usefohwol training
materials and a focus for in school discussions as well as giving all schools a common

understanding ofdst practice with regard to PYP instruction.

Build community

Schools value and seek more interaction with IB staff, and want to connect with other PYP
schools in different contexts for guidance and support. The following recommendations were
made.

o Devdop helplines staffed by professional trainers.

0 Use scholarships to help teachers from schools with limited funds to visits to other

schools



Conclusion

This study offers strong evidence that the PYP operates successfully across all PYP school
contexts. In keeping with the research literature of successful schools as learning communities
focused on enhancing student outcomes, the PYP schools in thivagety/their assessment of

the success of the programme on developing student understandings of attitudes, values and
skills seen as equipping them for lifelong learning, involvement and contributions to local and
global communities. The schools acknowladigke important relationships that exist between
teaching and student outcomes, and the contributions of leadership and parents in creating a
favourable climate and culture for learning. The enhancement of all of these relationships
throughthe PYP framewd and requirements made it a successful prografor the schools in

the study.

The PYP schools in the study offatinsight into the areas they perceive as needing additional
support from the IBThes c ho ol s 6 r e provideadjontpimg aff @aind for further
development and innovation in the IB community. Schdeknethe success of the programme
in terms of building asuccessfulearning community and placing their learning community
within the context of the larger IB communit$chools are dcused on the continual cultivation
and enhancement of ihdearning communiés andthe suggestionmadeare concermeed with

building on successful aspects of the PYP, rather than changing the PYP.
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Chapter lintroduction anaverview
Researchoverview and purpose

The International BaccalaureafB) is a nonprofit educational foundation, motivated by its

mission to develop inquiring, knowledgeable and caring young people who help create a better

and more peaceful world through intercultural ersianding and respect. Founded in 1968, the

IB currently works with more than 3,100 state and privately funded schools in 140 countries to
develop and offer three challenging programmes to approximately 892,000 students worldwide.

The Primary Years Progmme (PYP) for students aged 3 started in 198 and is now offered

by 784 1B World Schools. To bring about better understandinthebenefits of implementing

the programme in diverse educational contexts worldwide, this research study aimed to
investthk t e how schools define the O0successd of th
and interpret evidence demonstrating the d&ésuc

In defining the approach to the study the researchers worked from the understanding that the
PYPis regarded as a highly successful progreby schoat that use it, but that schoadsd

school stakeholder groups could have very different perceptions of why the pnug@as
successful for them. These differences could well refleaque differencesin school context

given that the PYP is used by schools worldwide, both state and publically funded. A further
understanding that grounded the study was that there might well be differences in the
interpretation of success, or the understanding of whtibated to it in a school setting within
different stakeholder grougsschool leaders and administrators, teachansl pareniswithin

each schooMore difficult to capture, but also recognized, was that perceptions of success could

well change ovelirne, the result of changing school or contextual factors.

Thus the study focuses on capturing schools initial reactions to reflecting on what makes the
progranimes uccessf ul for them, and how t hemeank now |
toschoolsvhen they are prompted to describe 1 t?2 W,

strengthsof the programme, the challenges they have overcome to make the programme
11



successful for them, and the ways in which the prograims enabled the school to os@me

challenges inherent in their culture and context.

Given that the PYP is now entering its™ear of implementation with a planned programme
review, a further purpose of the reseanas to provide schools with an opportunity to reflect on
how the success of the programme could be sustained and improved in coming years. The
schools in this study had been implementing the PYR famimum of four years. As such they
couldbe expected to haveached a level of comfoaind expertise with PYPnplementationn

their schools that allowed them to usefully contribute to a discussion of approaches to future

development.

Finally, the study drew on the research literature of successful schools, primarily developed in
the US but now widely used toruder pi n 6good practiced by al
worldwide. The accepted model a successful school is one where all stakeholder groups are
aligned in their endeawns to enhance student learning, and share a common understanding and
vision d the methods by which this goal can best be achieved. The researchers sought to
examine if this alignment of stakeholder understanding was present in PYP schools and
contributed to their perceptions of success, in addition to identifying the practicesiuatl

stakeholder groups perceived as being the best indicators of success.

Guiding questions

The guiding questions for this research focused on how schools defined success in their school

context:

1. Wh at are school sbé6 defPYPPtions of the 6suc
a. Do school s6 definitions of 6successod
location?

2. How do school s evaluat e their own def ir

Specifically, what evidence is identified, collected, interpreted, and recorded to

providei ndi cators of &ésuccessd in the foll owi

12



a. School leadership
b. Teacher pedagogical beliefs and practices
c. Parental satisfaction with the PYP
d. Student learning outcomes
e. Student demonstratn of the attributes of the IB Learnemofle
f. Development of intenational mindedness within the school community
g. School ethos and culture
3. What do school stakeholders (including teachers, PYP coordinators, school leaders

and parents) perceive is needed for future development to ensure the continued
success of the pragmme? Which aspects of the PYP require future development

(and what kind of development?) to ensure the continued success of the programme?

Researchdesign andmethod

The study used a twstage qualitative mixed method design. An electronic questionnaire with
openendedpromptsfocused on perceptions of prognamasuccess and on suggestions for future
development of the prograne, was sent to all PYP schools that had undergone a progwam
evaluation visit. Each school was requested to convene three focus gragministrators,
teachers and parenitsto respond separately to tledectronic questionnaire Data from the
guestionnaire was analyzed using qualitative techniguesding and soiig - to provide
answers to the research questions. Six volunteer schools from those responding to the
guestionnaire were selected to provide case studies. Case studies were constructed 40 gain in
depth understanding of s camoeinipl@sentationuto plageytlsee t o
perceptions of success recorded by schools into the context of the school, to understand how
context influenced perceptions of success for different stakeholder groups in the schools, and to
examine the effects of schotype (public and private) and geographical location in particular.
Across case analysis was employed to look for patterns in the case study data, which was also
used to confirm, explain and add depth to the patterns that emerged from the analysis of the

guestionnaire data.

13



Significance of thestudy

The study was designed for use within the IB to inform programme development as well as
school and priessional development servicel. provides an understanding of those aspects of
the PYP that are mostalued by stakeholder groups within schools, and the indicators that they
use to explain swessful programe implementation. In additionhé studyhighlightsareas for

future programme development suggested by the schools, together with their recomioaada

regarding how this development could be approached.

Outline of the study

There are five chapters in this study. In this chapter, a brief overview and outline of this study
presented.Chapter 2 providea review of literature that frames tls¢udy around effective and
successful schooBnd defining success in schaol€hapter 3 ishe research metkology and
describes the research design and methods uSé@dpter 4 is the findings chapter that offers
school definitions of success along lwindicators and evidence of succesShapter 5is the

concluding chapter and includes a discussion and conclusion of the study.

14



Chapter 2 Review atklatedliterature

Introduction

In developing an approach to this study of how PYP schools and thezhslders define the
success of the prograng the researchers examined research literature from a number of
different sources. The literature search sought sources that addressed the definition of a
successful programe, and in so far as the PYP is all encompassing with regard to school
operation, the definition of a successful school. The sources included the literature around
effective schools, school improvement, contextual influences on successful school outcomes,
schools as communities of learners and professional learning communities, successful practices
of school stakeholder groups, IB definitions of successful PYP implementation, and the problems
of defining successful programes. In keeping with the qualitativeature of the study, the
review of the literature was undertaken to establish the relevance of the research questions, to
give guidelines regarding research design, and to allow for comparison between the finding that

emerged from this rese&érstudy angrevious researctMaxwell, 2005.

Research intosuccessfulschools

How to define school success has been a question that has occupied researchers since the 1970s
when interest in the US focused on establishing why some schools were able to achiete studen
outcomes far superior to those of others with similar characteristics and contexts. Edmonds
(1979), among others, conducted a series of studies of schools judged to be successful,
developing from them a list of common characteristics with a view to liagakchool
improvement in less successful schools. As both research designs and statistical techniques
devel oped during the 1980s, a second wave of
pattern of identification of characteristics shared byceasful schools (Creemers, 1996;
Mortimer et al.,, 1988). Theseharacteristicsncluded site management and leadership; staff
stability; parental involvement and support; collaborative planning and a sense of community;
clear goals and expectations commastiared and curriculum and instructional articulation and

organization. Summarizing the findings of this work, Prazer (1984) ioled/ e r y maj or r e ¢

15



study on successful schools has noted the organizational phenomenon of collective action,

agreedonpupose, and bel(({2). i n attainmento

A third wave of studies shifted the focus of research to school improvement. School
improvement research has as its focus the processes by which schools improve over time by
changing school culture and organizati¢frullan, 2002; Harris, 2002). However, schoo
improvement research continuedo add to the | i st of charact el
ability to be successful in improving student outcomes. New additions to the characteristics of
schools that enhaacstudent learng included continuous analysigflection and growth by

teachers; a consideration and adaptation for individual school context and culture; and varied
sources of leadershipncluding teacher leadershidvies, 2002: Johnson, Johnson,dan

Gilhiam, 2005).

Context and successfulschools

The research into successful schools was criticized for ignoring differences between schools that
may influence a school 6s perception of effect
student owtomes (Hannaway and Talbert, 1993). Contextual differences may include location,
the socioeconomic status of the community the
the financial and human resources available to the school. Context studiesasfséul schools

in the US as defined by their ability to improve academic outcomes for low income students and
underachieving ethnic groupssuggest common characteristics thatcaunt for their
effectivenessincluding respect for racial pluralism; a ture of caring; shared governance

involving leaders, teachers, parents and students; and professional development to help teachers
address student diversitgtedman, 1987; Riee, 1991; Scribner, 1999).

16



Successfupractice and school stakeholders

While Vescio and colleagues 2008 84) warn of the dangers of simplifying and
compartmentalizing what is actually complex and contextual, and the need to honor the
multifaceted interweaving of factors that create a climate of suctessresearch literate

defines successful practices for stakeholder groups within schools. These are:

Leadership: Current understanding of leadership for successful schools charges leaders with
setting directions for the school (identifying and articulating a vision, creating shared meaning,
creating high performance expectations, fostering the acceptance of gralgp rgonitoring
organizational performance and commutiieg); developing people offering intellectual
stimulations, providing individualized support, providing an appropriate model) and developing
the organization (strengthening school culture, modifyamganizational structure, building
collaborative process, managing the environment). In addition, successful school leaders create
and sustain a competitive school, empower others to make significant decisions, provide
instructional guidance, build powaetf forms of teaching and learningnd create strong
communities in school (Leithwood aRiehl, 2003 Riehl, 2000). Sergiovanni (1996) states

ALeaders in focused communities are co0ml
form should follow function: they strive to embody this principle as

decisions are made about organization, staff, time, money, space and

other resources, curriculum focus, content impletagon and

assessment, teacher development, supervision and evaluation, and other

matters that iimpact the (pgl8dal ity of teachi

Teachers:A research synthesis of successful teacher practices (Goe, Bell and Little, 2008) noted
the folowing five characteristics as influencing student success; holdihgeligectations for all
students:contributing to positive academic, attitudinal, and social outcomes; using diverse
resources to plan and structure engaging learning opportunities anitonmg progress;
contributing to the development of classrooms and schools that value diversity and civic

mindedness; and collaborating with other teachers, administrators, parents and education
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professionals to ensure student success. Goe, Bell ahel (2008) suggest that definitions of
teacher effectiveness must go beyond teacher
include how teachers impact classrooms, schools, and their colleagues as well as how they

contribute to other imptaint outcanes for students

ParentssResearch about parent involvelRaeandChem t hei
2001, note the positive effects on student outcomes at school, specifically that children go
farther in school when their parents are involiredchool, and provide a home environment that
supports learning. Thedactorsare more important to student success than income, education

level, or cultural background. Leithwood and Ri€B003 staten St udent | earni ng i
when it is supportetly both the school and family. For that to happen, learning goals must be
acceptable to families and families must have
(para 50. Some of the results of parental involvement noted by Fan and Chen (26laite

enhanced student achievement, reduced absenteeism, and improved behavior.

Schools asommunities oflearners

A new focus on successful schools has come wi
are communities rather than organizations,approach further developed by Furm@g98),
envisioning the schooldsan i nterconnect ed, omsretngageddiregokah d e nt
communitp (p.132). The Natiorla Study of School EvaluationgNSSE) (2008) noted
Asuccessf ul s ¢ hed byl tlse capmdieatiod, icahérencegamd aignment of their

daily instructional practices and organizational conditions with the mission of their school and

the goals for improving student achievendefut 113).
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School culture and climate have comehi® seen as important determitearof successful
schools. AltoALee (2003) states

The intellectual climate is demonstrated by activities that support and

challenge students including a rich, rigorous and engaging curriculum

and a powerful pedagogy foraehing it, rules and policies that hold all

school members accountable to high standards of learning and behavior:

traditions and routines, built from shared values, that honor and
reinforce the school és academic and soci
sharal responsibility for solving problems and making decisions that

affect the school environment and their common life, ways of effectively
partnering with parents to support stud
growth, and norms or relatiohfjps and behavior tha create a

professional alture of excellence and ethi@zara 4.

The Character Educatioartnership(CEP) suggesti A posi ti ve school c
cornerstone of all good schools. It is theuridation for school improvemeéntpara ). An
extensiorof the concept of school as an integrated learning community is the ideal of the school

as a professiohdearning community. Bolam, McMahon, Stoll, Thomas, and Wallace (2005)
suggest that an effective professional learning community has the capacitgntote and

sustain the learning of all professions in the school community with the collective uwpos
enhancing student learninBeveloping this theme further, Hord and Sommers (2008) examined

the concept of successful schools being professionalidgaoommunities, defining these as
ficommunities of professionals working to improve student learning together, by engaging in
continuous <coll ect i (p.&). IClamctenistios @f such corhnueities areo wn 0
shared beliefs; values and normsistr supportive leadership; collective learning; deprivatization

of teaching; a focus on student learning; and collaboration (DuFour, 2005; Vescio, Ross and
Adam, 2008). Examining the methods to build such professional learning communities,
McLaughlin andTalbert (2006) notégi We know much | e sishowatbachert t he
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learning communities get started, how they develop hamdrequirements for their develogent

and markers of((p@aturity changeo

Defining school success

Despite the continuouheorydevelopment and research undertakethe field, definitions of
school success and how it should be measured continue to divergly.v@dickman et al.
(2010) ask

AWhat do we mean by school success, and how do we measure it? Is the
measure ofschool success short termhigher achievement scores on
standardized basiskills tests? Is school success measured by improved
student attitudes toward learning, social behavior, displays of creative
work, critical writing or thinking, attendance, gradegromotion,

retention, or community or extracurricular participatiom?p.38).

Glickman concludesia successf ul school S foremost a
education for itself, through its goals and desired practices, and then engages irivenllec

action to achieve that vision(p. 38). The theme of individual school definitions of success is
further explored by Poulin, Harfiand Jones (2000) who return to the theme of school context

when they note that definitions of prognam® success may vilevary from organization to
organization as a result of informal goals, organizational strycnck specific features of the
population the programe is designed to serveCoulling (2000) further suggeststhat
stakeholders within an organization cantalé wor ki ng t owards t hte same
see the means to achievingitd the vision of what it looks like, quite differently. Building on

this theme of honoring the different perspectives of stakeholders, Mosconi and Emmett (2003)
suggest thategardless of programe goals, factors such as ingrained cultural considerations, the
diverse ways people have chosen to find meaning in their lives, and evolving expectations may
lead to definitions bsuccess that change over tianad between differergtakeholders engaged

in the same endeawo
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Defining successful PYRmplementation

The review of relevant literature also included an examination of IB documents that define a
successful Primary Years Progna@ (PYP) and successful implementation pfogranme
componentgIBO Website) These included programe guides and the se#ftudy document. In

these documents, the IB provides a series of stanflardsferent aspects of the program as a
guide to a s cho edcassful mplenteatiens These¢ aresed byl schools in
developing the selétudy required for authorization andaathorization to offer the prograne,

and is assessed for accuracy by a visiting 1B team who look for evidence of the progress
indicated by the school. Feedbaokthe school is provided after an authorizaealuationvisit

including suggestions or requirements for improved implementation.

Summary andinfluences of thereview ofliterature on the study design

The fdlowing points emerged from tHieraturereview and were taken forward in the design of

the study and the interpretation of the data. The first was the need to remain open to different
stakehol dersd perceptions of success and how
and programmes have been based on studies of schools, or theoretical constructs, with few

seeking the perceptions of stakeholders of what makes their school or prazgaoccessful.

The potential effect of context on definitions of success was also noted. Contegtued is
anticipated to have an impact on the perceived success of the PYP in the light of existing
literature included school type (public or private) that might influence the resoumri&sbbe/to

a school, the socieconomic status of the students it sepvand willingness of parents to be
involved; the ethnic mix of atlents and teachers that migitftuence local and global awareness

and international mindednesand the demands made on the school with regard to state or

national curriculum.

A final point was the understanding that a unified and coherent community of learners that
included all constituents in the school community, and which was focused on the enhancement

of student outcomesvas an important ohicator of successful schoolgvhile the lierature
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indicated that different stakeholders may well see the approach to the success of anpeogram
from different perspectives and give different weight to individual components of school
operation that contribute to a successful prognarall stakehalers would be united in their

vision of successful outcomes, and in successful schools would have a common understanding of

the methods of achieving this outcome.
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Chapter 3 Researchethodology

Introduction

This chapter will present the choice and aaéle of the research design and methodology
selected to explore the following research questions:
1. What are schoolsdé definitions of the O&6suc
a. Do school sdé6 definitions of Osuccesso

location?

2. How doschool s evaluate their own definiti
Specifically, what evidence is identified, collected, interpreted, and recorded to
provide indicators of Osuccess6 in the fo

a.School leadership

b.Teacher pedagogical beliefsdapractices

c.Parental satisfaction with the PYP

d.Student learning outcomes

e.Student demonstration of the attributes of the IB Learner Profile

f. Development of international mindedness within the school community

g.School ethos and culture

3. What do school stakehlters (including teachers, PYP coordinators, school leaders
and parents) perceive is needed for future development to ensure the continued
success of the programme? Which aspects of the PYP require future development
(and what kind of development?) to eresthe continued success of the programme?

Decisions around research design were shaped by themes emerging from the review of the
related literature, namelyhat stakeholders within a school, while endorsing the success of a
progranme, may well attributehe success to different programacomponents; that a successful

programme may be defined in relation to its ability to produce desired outcomes in a specific
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context; and that in schools that build professional learning communities there is a shared

understanding of desired student outcomes.

Researchdesign

A qualitative mixedmethod sequential study (Creswell & Plano Clark 20ivRs adopted and

was the most appropriate method to address the above research questions because it allowed for
gathering a wide range of perspectives as well as to gain a deeper understanding of success in a
particular school setting. The sequential desf the study meant first gathering data (via the
online electronic questionnaire) and then conductindeipth case studies to deepen the findings

from the electronic questionnaire responses and provide contextual data.

Stageone

The first stagef theresearchnvolved the distribution of an electronic questionnéim®ughthe

PYP coordinator to all PYP schools that hediergone an evaluation visiResponding schools

were asked to form three focus grolipsne each of administrators, parents andiees with a
suggestedhree to sixparticipants in each group. Each group would discuss the prompie o
guestionnaireand submit a single response for the group. All three groups would thus present
their perceptions of the success of the prognamand the indicators of this success in their
school context. In addition, administrators and teachers were asked to indicate their suggestions
for future development of the program to ensure continuing success. The responses were

entered into an electrandatabase (NVIVO) for analysis.

Stagetwo

The second stage of the design involved the development of six case studies to provide an
opportunity to gain a deeper understanding of the questionnaire responses from the school
regarding their stakeholdeyr oups 6 p er c e pga exanme theoirfluercal af eaels s ;
unique school context on perceptions of succasd on their suggestions for future development

of the prograrme The schools were selected from those responding toebbetronic

guestionaire. To capture differences in school context, three were private schools and three
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were public schools. To further examine the effect of potential differences in location we chose

schools in different geographic areas.

Schools were visited, either byresearcher conducting a field visit of two to thosg/s, or by
virtual interviews. [Dring the visits supporting evidence for the focus group indicators of
success were collected, school documents reviewed and the effects of context on the success of

theprogrammediscussed.

Rationale for selection of theresearchdesign

The choice of an open response questionnaire for the first stage of the design was to gain schools
perceptions of why the PYP was successful for them, as opposed to asking schéets tmse
pre-determined indicators of success. The researchers believed that this would provide a better
picture of those components of the prognaenthat schools most directly attributed to the
success of the prograne for them. By requesting the parpation of three stakeholder groups,

and using a focus group format, the researchers sought to give all stakeholders in all PYP schools
that had been operating the program to first evaluation stage, an opportunity to reflect on the
success of the prograng, to contribute to an understanding of it, and to have a voice in the

research with its potential to influence future development of the proggam

Electronic questionnaire as thanstrument

The literature on success in educational organizations andsgiarid learning communities
(see ChapteR) informed the development of the final opamded eletonic questionnaire
instrumentt h at i ncluded the school s definmgi on
student learning, structure of the PYP, and suggestiorthddB to support continued success.
The questionnaire promptsee Appendix la, 1bc) explicitly focus on success rather than a
general impression of the PYP programto drawr e s p o natteatiort té Ilsow the school in

its particular school context defined, measured, and evaluated success.
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Pilot

Prior to administeng the electronic questionnaire, the questionnaire promeis piloted with

50 administrators and teachers in small fogusupsand individual interviews at the regional
Africa, Europe, and Middle East IB Madrid, 2012 confereraced a PYP schooWe analyzed
the data from theilot and refined the electronic questionnaire instrument and intervieveguid

Participants of ta pilotwere from both private schools and public national schools.

To facilitate school participation, consent for(see Appendix 2a, 2bc) invitation letters (see
Appendix 3a, 3b, &, and the electronic questionnaiveere prepared in the three icfal 1B
languages. In addition, all supporting documentation was available in all three languages.
Lastly, the research team used the three IB languages to communicate with schools about the

project.

Data collection

The electronic questionnaire waent outto all 545 eligible schools througthe PYP
coordinator, with the request to organize the three stakeholder groups, administrators (including
PYP coordinator and school board members), teachers, and pareetstesearch team
communicated with sdols by email and phone several times to encourage patrticipation, and
adjusted questionnaire dates for those schools takingsidmgpl vacationgsee Appendix 4or

timeline).

Table 1. Schools by IB Regions

Total Received

Regions 545 121
Africa,
Europe, and 126 31
Middle East
Asia and
Pacific 144 24
Th

° 274 66
Americas

A total of 121 completed responses were returned from schdalde 1shows a comparison of

the total schools by IB region and the number of schools who submitted responses by region. In
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the Africa, Europe, and Middle East (AEM) region 31 responses were received, from the Asia

and Pacific region 24 schools responded, aoch the Americas region 66 schools responded.

Table 2. Schools by Regions

Total Received
Region 545 121
Africa 18 7
Middle East 22 4
Europe 86 20
North 241 48
America
South

1

America 33 8
Australia 43 3
New
Zealand > 0
Fiji 2 0
Sogtheast 39 10
Asia
East Asia 34 7
South Asia 21 4

Table 2provides a comparison of the total IB populatwith the sample population across
broader regionsThe distribution of school responses mirror the ovdBlbopulationwith the

largest number of responses from the schools in North America (48véalltby schools in
Europe (20).

Table 3. Schools by School Type
(number of schools/percentage of

schools)
Total Received
School 545 121
Type
Public 200 (37%) 39 (32%)

Private 345 (63%) 82 (68%)
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Table 3 displays a comparison of IB schools and the sampl8 schools by school type. The
distribution of response schools is simitarthe overall IB schools. In the IB population 63

percent of schoolare private schools amrivate schools represent 68 percef the sample
respondents.

Casestudies

To dig deeper into the question ofthelresasrchs c ho ol
team combiné school focus group questionnaire responses with the construction of six case
studies of PYP schools. To examine whether school contthe community a school serves,

the larger community in which it is located, the human amahtial resources of the school, and

thesclh ol 6 s or gani kwould resnltan modificatians andiadjestments to the PYP,

and different indicators of succesSchools who had responded to the survey, and who met the
context criteria previolg determined to provide maximum variation, were approached to

participate as case study schools.

Of the schools that expressed interest in participaimges a case study schods were
purposefully selected frordifferent contexts. The six schools chosincluded three public
schools that were state or nationally funded and operating within the context of national or state
curriculum requirerants, and three private schotiat included one ownapeated school, and

two communityoperated schools. Théree public schools were in the USA, Canada and the

UK. The three private schools were located in W. Africa, Mexico and China.

Table 4. Case Study School by Type

and by Region
Schools
Public Private

Region

1 3 4 6
Americas
Africa, Europe, and Middle East X X
Asia and Pacific X
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Table 4presents the case study schools by school type and the location of the $ahraach
schoolcase studythe researcher/s reviewed documents related to the PYP progranthe
school, collected data on the context of the school and local community that was influential in
the delivery of the PYP, and observed in classrooms and at school events. Schoseksegpon
the electronic questionnaipromptswere discussed with members of the school community to
provide greater understanding and depth. On completion of each case studypwtit@as
returned to the school for a member ch@dixwell, 2005)and adjusnents made by the school
were incorporated into the case study.

Analysis ofdata

Electronic questionnaire

Research questions 1 and 2

Electronic questionnaire responses were downloaded and entered into. NVh first 50

responses were read by the three members of the research team for common themes regarding
the success of therogramme (Cresswell & Plano, 2011; Maxwell, 2005\ comparison of the

themes identified by individual team members led to adjestsin the final list. When this was
complete, a sample of answers was coded by theme by each member of the research team and
checked for inter at er reliability. This completed, al
theme. Themes were then sorted bydtakeholder groups to which had relevancdefmed in
Researclguestion2. The responses in each theme wkeare-read to identify suthemes and

organized to provide answers to the research queSiea Appendix %or the coding schema).

Uncodeddata was examined for themsst previously included.

Research question 3

Researclyuestion3 followed the same procedure armted data wergrouped according to the
components of the PYP (professional development, curriculum development, IB comandity
alignment). Eacltodedgroup was then rexamined within each component to identify sub

themes.

28



Casestudy

Case studies were first analyzed for the explanations and supporting evidence they provided for
the themes around perceptions and indicadbsticcess found in the questionnaire resporises.
provide supporting evidence of the analysis of the electronic questionnaipssacase analysis

was also undertaken to compare the six schools definitions of suctkfseaexamples they

gave ofthe interaction of context and PYP implementation in terms of influence on school

definitions and indicators of success.

The detailed case studies of the six schoolspaesentednto four sections(see Appendix 6)

The first gives a description of trechool context and history of the PYP in it. The second
examines thénteraction ofschoolcontextwith PYPimplemenation The third section provides

the school responses to thkectronic questionnaire prompt®sed toduring the focus group
discussion of administrators, teachers and parents that had participated in the online
guestionnaire.The fourth section provideslist of their suggestions for ongoing development of
the programme.

Definition of terms used in this chapter

1. Purposeful samplings a qualitative sampling procedure in which researchers intentionally
select individuals and sites to learn or understand the central phenomenon

2. Member checkings a qualitative process during which the researcher asks one or more
participants in the study ttheck the accuracy of the account.

3. Contextis the setting, situation, or environment that surrounds the chanéng groups
being studied

4. Focus groupinterview in survey research involve the researcher locating or developing a
survey instrument, converg a small group of peopietypically 4 to 6i who can answer the
guestions asked on the instrument, and recording their comments about the questions on the

instrument.
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5. Codingprocess is a qualitative research process in which the researcher makesisehse o
text data, divides it into text or image segments, labels the segments, examines codes for
overlap and redundancy, and collapses these codes into themes.

6. Patternscan emerge from this qualitative data and is dependent on interpretation and
capturingperceptions and attempts to order to create patterns involve the interaction between
researchers and own understandings of schools and progsam

7. Themesn qualitative research are similar codes aggregated together to form a major idea in

the database.

Researchers

There was no attempt to quantify the findingsthe researcher3hroughout the research, the
researcherds intention was to capture pattern
success and rekd on their own experience wigthools and the PYP programme to provide
credibility to their interpretations. The researchers triangulated the data by perceptions of school
success from differerstourcesthe electronic questionnaire, case study intarsjeind document
analysisMember checks with participants were conducted during data collection as well as after

the data were analyzed.
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Chapter 4 Findings

Introduction

In this chapter, the results of the analysis of the focus getegironicquestiomaire to which
121 PYP schools responded, and of thelepth case studies constructed for six purposefully
selected schools from among those responding tcelgwtronic questionnaireare pesented.

This chapter hathree sections, including:

Section 1. Definition, indicators, and evidence of succesfResearchquestionsl and 2
presented as follows

a) The overall success of the PYResearchjuestionl)

b) The indicators and evidence of the success of thefBiy$thool stakeholder groups

administratordéaders, teachers, and parents (Resaprestion2)

In this section, the findings are drawn from an analysis of school respnges electronic
guestionnaire and from an analysisthe six case study schools thatludes quotations and

supporting eimence

Section 2 School context and perceptions of PYP succe@®esearclyuestionla.)

This section draws from the case study data, collected from schools that provided an opportunity
to examine the different effects of school context, includinogool type (public or private),
geographic location, historical development, school community characteristics, and school

human and financial resources.
For the purposes of this study, the case studies schools will beedeteiby number, with school

1-UK, school 2-Canada, school-BSA, school4-W. Africa, school BMexico, and stool 6
China.
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Section 3 Future development(Researclyuestion3)
This section presentmalysis of the responses to #lectronic questionnaire data and the case
study datagrouped by thgrogramme componentdhe PYPthat schools referenced for future

development

Section 1: Definition, indicators and evidence of success

Part A: The overall success of the PYP (Researajuestion 1)

This section presents the indicators of the overall success of the PYP in séhabysis of the
electronic questionnaire responses (prompt$ @n the questionnaire) for all responding
stakeholders (administrators/leaders, teachers and parents) were used to devadigatbesof
successmost important in contributing to percept®omf the success of the programme in
respondent schoolsThese indicators were grouped by the stakeholder groups most directly
involved in the indicator of successchoolleadership, learnerggachersparents andhe whole

school community
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Table 5. List of Indicators by Stakeholder Categories

Stakeholder
Categories

Indicators

School Leadership

Learner

Financial and Human Resources
Positive Parent Feedback
Marketable

Teacher

Learner Enjoyment

Learner Confidence

Learning Skills

Learner Motivated and Engaged

Learner's Own Learning and Action

Learner Attitudes and Behaviors: Learning Profile
Learner International and Local Awareness

External Assessment Comparisons

Teacher Input in Curriculum and Design
Teacher Confidence and Enjoyment

Teacher Training and Reflection

Support from PYP Coordinator and Leadership
Collaboration Among Teachers

Accountability Standards

Whole School Community

Parents

Coherence and Unity
Positive School Ethos and Culture: Learner Profile

Child Pride in Work
Preparation for Secondary
Child Collaborating with Parents in the Home
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Table 5shows the list of indicators clustered within the stakeholder group most involved in the
indicator of siccess. For example, for the Par@dicator of successincluded) chi | dés pr |
their work, b) good preparation for schdmnsitions and c)children sharing and collaborating

with parents at home. Parents are the stakeholder group most involved in the indicator and the

three areas mentioned above emerged to create the parent category.

When the numbers oéferencegor each indicator wereompiled for all respondent schools, the
primary indicator of success for schoasthe PYP concerned learner outconfieéowed by
those onnected tdeacherwhole schoolcommunity, school leadershipnd paren{seeFigure

1)

Figure 1. School Indicators of Success by Stakeholder Category
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This pattern wasonfirmed by a similar analysis of respongasthe six case study schools (see
Figure 2).
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Figure 2. Case Study School Indicators of Success by Stakeholder Category
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When all indicators are considereghools perceive the six most iorpant indicators of success
asa) student demonsitions of the learning skilld6th academic and social) promoted by the
PYP, b) the unity and coherence of tleh@l community c) thenotivating, child centered
nature of the programe d) the teacher training and reflection as part of the ,RYPositive
school ethos and culture createg the Learner Profileand f) focusingfinancial and human

resourcegsee Figure 3)
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Figure 3. Most Referenced School Indicators of Success
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When the sameanalysis was conducted for the six case study schools a similar pattern was
found. Figure 4 shows thathe first threeindicators mirror those inFigure 3 a) student
demonstrations of the learning skills (both academic and social) promoted by the PYP, b) the
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unity and coherence of the school commuratydc) the motivating, chiledentered nature of the

progranme.

Figure 4. Case Studies Most Referenced School Indicators of Success
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Part B: The indicators and evdence of the success of the PYP for school stakeholder

groupsi administrators/leaders, teachers, and parents (Research question 2)

School Leadership (Research question 2a)

Schools identified three indicators of success of the PYP for school leadassfupusing
financial and human resources, positive parent feedkauk the PYP being marketal{leee

Figure 5)

Figure 5. School Leadership Indicators of Success
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A similar pattern was found in the case study sch(aeFigure 6).
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Figure 6. Case Study School Leadership Indicators of Success
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Examples of the school leadership indicators are presented below with a brief commentary

Focusingfinancial and human resources

Financialresources

Schools described a success of the PYP as having focused and cleatletshipdecisions
aroundthe use of financial resources to support the prognarand buy additional services to
enhance its delivery. A number of schools noted the restructuring of their libraries, integration

and improvement of ICT, and redeveloped classroom space to better shpgoagrarme

T PYPé. has significantly <changed the struct
staffing levels and budgetary level as well. As facilities are upgraded and added, 1B
program delivery and enhancement are key guiding factors. There isegegb and
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consistent approach to providing student support, teacher professional development and
establishing professional dialogue for teachers.

1 The PYP has changed the structure of the school by providing additional staffing for
foreign language teaclseas well as a technology teacher.

1 Budgeting is more aligned and supports professional development and resources

Additional administrative changes perceived as successful outcomes of théoP¥€hool
leadeship included scheduling to include planningmé and flexible class time, and

redevelopment of student/parent reports:

1 The administration has provided common planning time during the day and meeting time
with single subject teachers after school
The schedule has been modified to allow the wortodiective planning
Report cards gi ve feedback on chil drené

recommendations for improvement

Many schools noted the success of the PYP in focusing decms&img about school resources,
to support of the programe of instruction. One school replag another programe with the

PYPdescribed what they regarded as successful changes:

1 The administrative team changed to include the PYP coordinator. The schedule is built
upon the desire/need for collaborative planning. Tl#daboration with local PYP
schools has increased (school visits, sharing session, coordinator meecRNgs
initiative, such as the Exhibition, influence the structure and organization of the school
calendar and encourage participation (mentors, ca@mgsltaudience) for all divisions.

The me impacts the timetabling of teachers across the divisions and what courses are
offered. In order to support the programme there must be a degree of board financial
support and specific recruitment. As a school dffgrs all three programmes, there must

be collaboration and communication between the divisions, usually through the

coordinators. Having the PYP in a school which also supports the MYP and DP means
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that there is a common understanding of structural @gdnizational needs of the

programmes, which heavily influences administrative discussions.

Focusinghumanresources

A key aspect of the management of human resouareschool leadership focused dhe
recruitment and retention of teachers and theifgggional developmentln schools with no

clear instructional programe across the school, this can be a piecemeal process, with teachers
hired for particular positions and professional development driven by the personal preference of
the teacher or by emging perceptions of what is needed to support new progesnschools
testified to the 6édsuccessod of being able to
support for professional development offered by the IB. This made for a unified dppinaac

was transparerfor the whole school communityschool comments speaking to this as a success

of the PYP included:

1 Adopting the PYP has allowed our school to attract effective;nlikeled teachers with
similar values and aims.

1 Resources and thiafrastructure have changed according to the needs of theiPYP
training of teachers happens regularly and teachers are recruited according to program
needs.

1 Adopting the PYP has meant that we need to work towards putting into place the
standards and praces. This has helped us to establish appropriate resources, including
facilities, physical resources as well as human resources in order to effectively implement
the program. The PYPO0s stance on pedagogic
it supports an administrative team that should be less about administration and more
about pedagogy.

Parent feedback
Positive parent feedback was a marker of success for school leaddrshipuccess dhe PYP
for school leadership was also connected tsitp@ parent feedback on the programa The

comments regarding parent feedback included:

42



1 The inquiry method of teaching has unified the school in a common way of learning.
This has pleased our parent community.

1 Parent involvement is also high aomhtributes to our success.

Schools noted the importance of having parents understand the PYP pnegaach become
positively involved in theprogramme.  Schools worked hard to reach out to parents via online
bulletins, parent workshops, and ogdwor clasroom policies. Schools and parents described:
1 Parents have also learnt to use the language of the PYP and understand the programme
better.
1 One success is when parents come into our school and they can immediately recognize

the curriculum.

Marketable
An indicator of success for school leaders also included marketability of the progremm
recruit and attract new learners and families to the school. In the electronic questionnaire
responses focused on the marketing aspect that the PYP offers for the school such as:
1 We like that the PYP gives our expat community the option for a knodnransferable
education and some clout in the competitive international schools market in our location.

1 We feel IB PYRs a marketing strength for us.

Teachers (Research question 2b)

Schools identifiecsix indicators of success of the PYP teachersas a) teacher training and
reflection, b) collaboration among teachers, c) teacher input into curriculum desigaoppiprt
from the PYP cooridator, e)external assessment comparisansg f) school leadershipThe
strongest indicator of success for teas was teacher training and reflection Sere7).
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For the case study schools, the strongest indicator of successli@hsration amongeachers

(seeFigure8).
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