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What dp you
Education is what [y
remains when we

What is the
have forgotten all impication for
that we have .
been taught ﬁ"i?ll‘ggtlon’2

What and

i How should
~George Savile WZW shoul S

Types of Learning Goals:

Acquisition:
Acquire factual information and basic skills

Meaning Making:

Help learners construct meaning (come to understand) of
important ideas and processes

Transfer:
Support learners’ ability to transfer their learning
autonomously and effectively in new situations

Which of these do we usually forget and which endure?

Essential Questions: Opening Doors to Student Understanding.
McTighe and Wiggins ASCD 2013 p173-174

Identifying the Enduring
Understanding

A concept-driven curriculum helps the
learner to construct meaning through

improved critical thinking and the transfer

of knowledge.

PYP Making it Happen
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Identifying the Enduring
Understanding

“Understanding is about transfer . . . We are expected to take
what we learned in one lesson and be able to apply it to

other related but different situations. Developing the ability
to transfer one’s learning is key to a good education. It is
essential because teachers can only help students learn a

relatively small number of ideas, examples, facts, and skills
in the entire field of study, so we need to help them transfer

their inherently limited learning to many other settings,
issues, and problems.”

Understanding by Design, Wiggins & McTighe




sumewn  The Structure of Knowledge
e

Generalization or Principle
PYP: Central Idea

Traditional Classroom | MYP: Key Concept Statement
as DP: Guiding Understanding/Big Ideas
Two Dimens_ional: Challenges and opportunities may lead
Information to migration.
and Migration may lead to new
Skills

opportunities or challenges for
different populations.
© Migration e Opportunity
® Needs eChallenges

Westward Movement in
The United States

Early American Daniel Boone, Lewis
Settlers used the & Clark, and other
Oregon Trail to settlers looked for
migrate west. new opportunities.

cumuan  The Structure of Knowledge

Generalization or Principle
THEORY PYP: Central Idea
MYP: Key Concept Statement
DP: G g Understanding/Big Ideas

Generalizations are 2 or more concepts

PRINCIPLE stated in a relationship.

GENERALIZATION

CONCEPTS are the BIG IDEAS that
Concepts Concept are generally TIMELESS,
ABSTRACT, UNIVERSAL, and

Facts and Topics are locked into TIME,
PLACE, and SITUATION

Clssigace T
T Tp— ‘ Sehoot Sohok o
R e

Transdisciplinary Theme

il ]
P
G e T (| 2. What do we want to learn?

homes and journeys:; C 8
migrations of humant .
and the interconnect FOrm, Causation, Change

civilizations from loc Related CODSQEIS

You ae ' 7

RISISEIETISIS T Opportunity, Movement, Pattern

Atloast 2 challonges in your currnt ot

L ey a Ay tings Tike "they have more"; or
a3 copruns et il unfair”. Lead into a discussion about the concept
You may chaose howto peruade harm (speech) “opportunity”. Discuss such things as “what
happened to the groups that had less opportunity to
anmiceatep acnion:

e alfnd ot vt e materials?”; “what could have happened?”; what could
{and ask family members to come in and. you have done to increase opportunity?”, etc. Chart

. and add to student understanding of this

concept as the unit develops.

Global Context Significant concept(s)
Fairness and Development What are the big ideas? What do we want our|
students to retain for years into the future?
Power can be seen s abily to affect change in the Concept Statement:

world and, rather than being viewed as a unitary or
independent force, as an aspect of relations among iarati
people. Contested relationships between and M may lead to new
among peoples dominate politics, particularly in this opportunities and greater freedom
era of increased globalization, and so for some and challenges for others.
understanding the dynamics of power plays a
prominent and imporiant role in understanding
global poliics of faimess and development

The Statement of Inquiry focuses the purpose/
goal of the unit.
Students will inquire into the how power may shift causing issues
T IO erionce cnaenges. ~ 77" e
[ provide structure inquiry into factual,
conceptual and Progedusalkhnudedge that leads
to hiﬁherﬂlﬂeﬁvﬁnm«ngs are they seeking?
Who else is affected when a group of people migrate?
™ can be dehaelopeenbio teat hespumed students
(FAETURLCBNCESTRR " DRBATABLES: S Pover

DP Example of Concept

3: Recognizing and understanding historical processes and their

relationships to human experience, activity and motivation
Skills include
«  recognizing, expla

ing and analysi

causes and consequences
* recognizing, explaining and analysing continuity, change and development over time
recognizing, explaining and analysi

similarity and difference

relating human activities, experiences and motivations in history to a range of cultural and social
dimensions

« synthesizing material studied across time and space

History of Americas: Examples of Concept

* Reasons for, and effects of, westward expansion and the sectional debates; the crisis of
the 1850s; the Kansas—Nebraska problem; the Ostend Manifesto; the Lincoln-Douglas
debates; the impact of the election of Abraham Lincoln and the Emancipation
Proclamation; Jefferson Davis and the Confederacy

« Causes and of immigration; emigration and internal migration, including
the impact upon, and experience of, indigenous peoples —

Tnnovate
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PYP

* Social Studies Scope and Sequence:
*+ 9-12 years
* Learning will include the development

of the following knowledge, concepts,
and skills

Social studies scope and sequence

Criterion C: Thinking_

critically

Achievementlevel | Level descriptor

Students should be abl&Tar T & T Thestadent

1 analyse concepts. 3
issues, models anc fumanities guide
arguments M diferent perspectvesand thelr

‘alues and imitations

and purpose, recognizi

mation o reach conclusions.

3 interpret differen or vt e o process,
perspectives and
implications

sieri,

4 synthesize infor
order to make val
supported argume  consideration.

oncepts, events sues, modelsor

2 analyse and evalua, o wllsupportd gment.|
of sources in terms ol

values and limitaf ¥ il clements o structure To dentty

Judgments about the ideas works,

iies. Recognize and state briefly a

nize trends and craw conclusions

History guide

Assessment objective
«Demonsirate the ability to
ts (SL/HL paper 2
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English Language Arts
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Literacy in History/Social Studies,
Science, and Technical Subjects
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College and Career Readiness Anchor Standards for Reading Note

The arades 612 standards onth following pages define whatstudentsshould understand anl be ablo to do by the and of st
sach grade span They corespond tothe Cllageand Carer Readines (CCR) anchor standards below by umber ~Readi
TheCon ards are necessary ot provioing broad standord, he ater i
oo mckanet smechcey et ogethe cefime i Sls e dxcrsianai 1l ol sdents mosk demonaras, o
subject

Key Ideas and Details readin
1. Read closaly to determin whatthe taxt says axpiitly and o make logca nferences from ; it spaciic textual 27 364
fence when writing or speaking to support conclusions drawn from the conver
Determine central ideas or themes of a text and analyze their development; summarize the key supporting details ' kil

and ideas. and sc}
domai

and why individuals, events, or ideas develop and interact over the course of a text o

the cay

crat andstzuetre o
nd analyze how specific word choices shape meaning or tone descrig

Rraly26 Ty tructur of text, nclucingow speific sontances paragraphs, and large portions f tho tet e a I hist
section chdpter, scene, or stanza) relate to each other and the whol studten|
evalua

boint of view or purpose shapes the content and style of a text. P

readin

Integration of Knowledge and Ideas tets,
ain
7 Integrate a ent presented n diverse formats and media, including visually and Guantitatively, as  sougs o
well o5 in W exts
of elat)
6. Delineate apfSvaluais Ty argument and specific claims in a text, including the valdity of the reasoning as wellas o
the relevanie.and sufficsAey of the evidence.
m 0 or more texts address similar themes or topics in order to build knowledge o to compare the  reng e
the authors take

in thes|

and col

Range of Reading and Level of Text Complexity majori
wori

10, Read and comprehend complex literary and informational texts independently and proficiently be sop)

Reading Standards for Literacy in History/Social Studies 6-12

Standarce The CCR

a technical subjects o

Koy Ideas and Detals

T

Integration of Knowledge and Ideas

Range of Reading and Leve of Text Complexity

e the ater

Grades 6-8 students: Grades

Grades 11

2 student:

e Sl e

S ol e rceran

e Rstoryocia Stles o . o vadon i

S s g oo of e ot

s of ot WG o of two o more & Qe Syers oot of viow e
g, ey wsesing he
Toclson o svoldance of saricuar acts, ok ki A cels e o na et cams, rassoning, ond gence

e st tormton o0 n cars p ( p
Ehotoeraone widoos, or Mgt wih other Gt recesrch ot it sumate iyt norraton resente n daree formats o maci

@ org ot cnn, s ressones S e

Crdariandg o 1 46 o v oS

College and Career Readiness Anchor Standards for Writing Note on

The grades 6-12 standards on the following pages define what students should understand and be able to do by the end of studer

f each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number. For studen
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
providing additional specificity~that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes*

have exper
1 Wit ramnt o sopon s a3 s e o s i ol g e 6 T

and Suticiont evidence, reacy writd
2. Write informative/explanatory texts to examine a  information clesrly and accurately (95K PUrPS

through the effective selection, organization, a

3. Wiite narratives to develop real or imagined experiences or events using effective technique, well-chosen details

and well-structured event seauences. deliberatel

use techn

ereating, re

Production and Distribution of Writing writing. Th
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, at gathering
purpose, and audience. sources, an

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. reporting f
and analys]

6. Use technoloy, incuding the Internet, to produce and publish writing and to interact and collaborate with others, o7 %722
the flexibil

Research to Build and Present Knowledge fivency to.
7 T I tained h projects based on focused questions, demonstrati draft ext

GOTTET SETsg well as more sustained research projects based on focused questions, demonstrating

derstanding g} the subject under investigation. and the cax

o GaTT vt iformation from multse print and ciita 50 credibiity and sccuracy foach o]

devote sigr
Range of Writing kg, or
10, Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames & ¢proughous

single sitting or a day or two) for a range of tasks, purposes, and audiences.

\Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6-12
e begin for k-5 witing and technical subjects are ntagrated into the K-5 Writing
standards. The CCR work in tandem and career

the latter

Text Types and Purposes.

Grades 6-8 student: Grades 9-10 student

content content. content,

B . issve, . distinguisn the o ntroduce precis,knowadgssble caim(e)
acknowledge a i, eitaniin the sanificance of the cam(s,
Feasons and evidence logcally clear raationships among the clam(s), pp0sing claime, and créata an organization

5 Suppert e wen el esening v Counterciams, reasons, and evidence. hatlogically ssauences the caim(s),
reeuant . a Counterciaims, reasons and evdence
demwrv((mls o nderstanding oo o or b N
o, using crecic bating out the trengths and miations horoughy supolying the most relevant datd

¢ U words,pases, o Sina and evidencefo aach whié poiting out th)

‘among ot clam(s) an
Clim(s),countercaims,reasons, and svidance. hat an

G oo and i = ol st leveland concerns. o amicpaes the sucnce’s knowedge

e o . Use words,phvases,and clauses to fnk the lowel concorns,values, and possible b1asos.
hat fllows fom and supports the argument major sections of e tet, craste conesion. €. Use worcs, phrases. and ciauses 3z well a2
presented varid sy to o

2 reasons betwesn reszons ana vidence. the text craste cansion, an clariy tne
@ &
clim(s)
a
are g chective ons e ttendng o e torms
Provide a concluding statemant or section Hions o the discipin in which (]
tha follows rom or Supports the argument are g
presented. rovide a conciuding statement orsection

hat follows from or Supports the srgument

|

Forms of Higher-Order Thinking

¢ Transfer: students can apply knowledge
and skills developed during learning to
new contexts (new to them).

¢ Critical Thinking: apply wise judgment or
produce a reasoned critique; to reason,
reflect, and make sound decisions.

¢ Problem Solving: identify and solve
problems in their academic work and in
life.

Susan Brookhart: How to Assess Higher Order
Thinking Skills in Your Classroom, ASCD, 2010




Assessing for Understanding

Transfer Problem Solving Critical Judgement
Low In Familiar Simple Recall/State 1
w/ Guidance w/ Guidance

p Eamilia ple K& De he
hen we assess for Understanding and Higher Order Thinking

What are we trying to measure?
and

What would provide evidence

Analyze
In Unfamiliar Evaluate

|l Internaional
Q) Bicciaureste

Adapted from Susan Brookhart and MYP assessment rubrics by Lou Marchesano

Different ways to write a rubric

Frequency Quality Transfer/ Tﬁl;llll!l
1-2 | seldom, few, | with support, | simple familz state, recall, Building a Rubric
Iitte, limited, | basio, iabel, fnd, s, 0 { Docs not meet any desripor lsed below
partial, rarely | attempt fine
34| sometimes, | simple, simple familiar | describe, apply, IBasic Attempt at
occasionally, | adequate iscuss, 1-2 . .
some, partal, distinguish, |Analysis with Support
attimes outline, use - -
ol (o Tags ] |, [Partial and Simple
often, sufficient, complex in deduce, H
generally, | good, familiar interpret, AnalySlS
t dotailed, -
s ST, compete Generally Sufficient
considerable .
> |Analysis
7-8 | always, excellent, challenging y
consistently, | insightful, | complex -
completely iecws\y, m:mzr analyze iConsistent and
lllusﬁaﬂve,‘ -8 1 1
oo | | Insightful Analysis

Baccalaureate

MYp & Marzano Score | Sample Scale for Measuring Learning Over Time.
Marzano & Assoclates; Copyright 2004
A 4 Level Rubric for Student Achievement .0 | Een il studnt domonstates o uncrstancing o
0 [
i Critical With help, the student demonsirates a partial understanding of
equeney | @ | problem Solving | _Thinking | % e i e  FeR e
-2 seldom, few, | with support, | smple familiar | state, recall,
lite, limited, | basic, ot [ 10" ¥ e s eyt it arr o
partial, rarely | attempt defi (2) | omeot G
[5-4] sometimes, | simple, simple familiar | descrive, apply, B ——— p——
occasionally, | adequate discuss, 15| Lt and rocoses bt nrs v o srors o oo
some, partial, distinguish, )| regarding the more complex ideas and processes
attimes outine, use
20
56| usualy, satistactory, | variety of explain, )| soisanprceses bt hr o o orors o omisirs
often, sufficient, | complexin deduce, ogaring the moro compiex deas and p
Generaly, | go0d. familiar interpret,
most detailed, compare. 25| dotalsand procosses, and arta knowioageof he more
appropriate, ()| complex doas and processes.
considerable
30
7.6 aways, excellent, | challenging analyze, (6) | nformation andir processes (simpl or compie) that were
consistently, | insightful, | complex evaluate, el i
completely | effectively, | including justi, create, [
| unfamiliar design 5 | panal sucess at nfeences and applcaions that go beyond
illustrative, )| what was taugh.
acourately
o | oo eences an seatons vt gobeyora what vas
augh.

Baccalaureate

DP HISTORY OBJECTIVES
Assessment objective 1: Knowledge and understanding
*  Recall and select relevant historical knowledge
* Demonstrate an understanding of historical context
Demonstrate an understanding of historical processes: cause and effect; continuity and change
Understand historical sources (SL/HL paper 1)
Deploy detailed, in-depth knowledge (HL paper 3)
Demonstrate knowledge and understanding of a specific historical topic (IA)
Assessment objective 2: Application and interpretation
« Apply historical knowledge as evidence
« Show awareness of different approaches to, and interpretations of, historical issues and events
« Compare and contrast historical sources as evidence (SL/HL paper 1)
« Present a summary of evidence (IA)
Assessment objective 3: Synthesis and evaluation
Evaluate different approaches to, and interpretations of. historical issues and events
Evaluate historical sources as evidence (SL/HL paper | and IA)
Evaluate and synthesize evidence from both historical sources and background knowledge (SL/HL paper 1)
Develop critical commentary using the evidence base (SL/HL paper 2 and HL paper 3)
Synthesize by integrating evidence and commentary (HL paper 3)
Present an analysis of a summary of evidence (IA)
Assessment objective 4: Use of historical skills
* Demonstrate the ability to structure an essay answer, using evidence (o support relevant, balanced and focused

historical arguments (SL/HL paper 2 and HL paper 3)
« Demonstrate evidence of research skills, organization and referencing (I1A) )» e

MYP HUMANITIES OBJECTIVES
A Knowing and understanding
« use humanities terminology in context
« demonstrate knowledge and understanding of subject-specific content and concepts through developed
descriptions, explanations and examples.

B Investigating
« formulate a clear and focused research question
formulate and follow an action plan to investigate a research question
use methods accurately to collect and record information consistent with the research question
effectively address the research question.

C Thinking critically
analyse concepts, events, issues, models and arguments
analyse and evaluate a range of sources in terms of origi
interpret different perspectives and their implications
synthesize information in order to make valid, well-supported arguments

and purpose, recognizing values and limitations

D Communicating
« communicate information and ideas using an appropriate style for the audience and purpose
+ structure information and ideas in a way that is appropriae (0 the :pcc:ﬁed format

« document sources of information using a recognized conve
Tovate
ieate
Saaie

J— s




A [Investigating]

sources,

C [Application and Interpretation]
*Orientate in relation to place and time

D [Knowing/Knowledge and Understanding]
eIdentify roles, rights and responsibilities in society

PYP SOCIAL STUDIES SKILLS (Objectives)
Similar to MYP

eFormulate and ask questions about the past, the future, places and society
. . Similar to MYP
B [Thinking Critically]
#Use and analyse evidence from a variety of historical, geographical and societal

*Assess the accuracy, validity and possible bias of sources (E)

Tnnovate
‘educate
aeate

s
o
eon
= Thestuden
I S makes e atermpt o sy concpts, vt s, models
Criterion C: Thinking orsrgumerts
. © - describes some sources i terms ofoign and purpose and.
critically {ecognizes some vluesand mitaions
denttsdieen pespectves
ke connections beween nfomaton i limied stempt o
ke gumens
Students should be able to: ) Thesudens
complete e syl of conceps,evens, e, moselsx
« analyse concepts, events, issues, models and atguments
arguments. completes a simple analysis and/or evaluation of some sources in
ermeof o and prpas. ecoanang e nd atons
+  analyse and evaluate a range of sources in ters « identifies different perspectives and their implications.
origin and purpose, recognizing values and ‘makes connections between information to make simple arguments.
limitations.
P Thesudens
«  interpret different perspectives and their del:
implications or arguments
cttactorty anlyss o evalates aangef soutes n s
- b formaton o ke vl clongiand purpose.ecogzng vlesan atons
appored s Intrprets diferent perspectives ad thl mplcations
s Tresmene
compltes detaledanayssof conceps, evens,ses, modelso
woumens
et iainand pupose. ecogmiang vlosand imiaions
R horoughlyntrprts a rang f et perspectes an i
mplcatons

synthesizes information o make vald, wel-supported argumerts.

L

MYP & Marzano Score| Sample Scale for Measuring Learning Over Time
Marzano & Associates; Copyright 2004
A 4 Level Rubric for Student Achievement 00 Even with help the student demonstrates no understanding or
0 | st
Transfer/ Critical With help, the student demonstrates a partial understancing of
equeny | A | problem Solving | Thinking | % | somo rth smplr s an proceses, ok ot o e
1-2 | seldom, few, | with support, | simple familiar state, recall,
Jite, imited, | basic, i st | 1.0 | Wbl o et drstaes a ol sty of |
partial, rarely | attempt define ® ||==E
34| sometimes, | simple, simple familiar | describe, apply, o stadont demonstatos paria p—
occasionally, | adequate discuss, B | mopron !,Z.‘!m et
some, partial, distinguish, ®) ugavﬂmg the more complex ideas and pror
attimes outine, use
20
56| usually, raciony)) | vanstof ol % 1 andprocesses ot e o mafr arors o i
often, sufficient, | complex in deduce, mgammg the more complex ideas and pro
generally, | good, familiar interpret,
st tailed, compare. 25| dotalsand procosses, and arta knowioageof he more
appropriate, (5) | complex ideas and processes.
considerable
30
7-8| aways, excellent, | challenging analyze, oy frmeton andic preceises i s cicorrele) Eiatmeey
consistently, | insightful, | ct evaluate, expliity taught.
completely effectively, including Justiy, create, 35
per . | unfamiliar design 2 artial success at inferences and applications that go beyond.
illustrative, )| uhat was taugh.
accurately
4.0
oy | mdept ferences and sppicatons tatgobeyond whatvas
© |

International
Baccalaureate

based on

PYP SAMPLE General Subject Criteria
d MYP riteria’

Time

[ of

Bihows limited understanding of what was ughtin da: m i

2 cql
knowledge, skills, and concepts of the material learned; the student

o apply knowledge and skills in

ind processes.

support;
ith help the student demonstrates partial undarﬁl:ndmg ofthe
simpler details and processes and some of the more complesx ideas

rocesses, bu not of the more.

tudent demonsirates understanding of the STmpIe required
nowledge, skills, and con
hows some understanding of the more complex ideas and

=]

cepts of the material leaned; the student

rocesses and is able to apply knowledge and skills in most familiar
ituations: 1z of the simpler

ftes a partal understanding of
the more.

knowledge of he simpler
are major errors or omissions
fs and processes.

fetails and processes and some of the more complex ideas and
rocesses.

Jssions regarcing the simpler

s and processes.

major errors or omissions

-6 [Student The Tkn

3 | variety of familiar situations; there arc no major error

kills, and concepts of the material learned; the student understands
ight in class and is able to apply knowledge and skills in

B knowiedge of the more:

the simpler

Jssions regardion pov
role or compic | rewerer | vy | T | g

any of P p
 complex) that were explictly taught. T T
7-8 Fudent d thorough O S 4 sty o s i e o
o roquiredknowledge sl and ey ofthe mateial leamed: oo™ i -
eyond what wuslaughl mdas& nd bl to apply knouledge and pnce, the stude™ |l | s i e anaen
s n a wide variey ofsiuaions including te unfumilia; e [0 that go be. e -
roduces work of i qlulhy e
-
“developed by Lou Marchesano e
Rubric: “entral e
Central Idea: i igratic

o

Summative assessment tas|
What are the possible ways of assessing
students' understanding of the central idea?
What evidence, including student-ini

States atleast one challenge in the current location.

States at least once reason to migrate (0 a specific location.

Lists opportunities available at the new location.

actions, will we ook for?
You are the leader of a group of people. As the

leader, itis your job to persuade them to migrate
toanew area. You will need to

Describes at least one challenges in the current location

Deseribes at least one reason to migrate to a specific
ocation.

At least 2 challenges in your current
location

The area you will migrate to
At least 2 reasons you should all migrate
there

Atleast 3 opportunities that will be
available that are not currently available
where you live now

You may choose how to persuade them (speech,
power point, iMovie, etc.)

e —

he new
location.

Explain at least two challenges in current location

Explains at least two reasons

location,

Generally explains at least three opportunities available at
the new location

Completely explains two or more challenges in the current
locattion

Thoroughly explains two or more reasons fo migrate to @
specific location.

fies at least three opportunities not previously
discussed in class that are available at ths new location,

Lis:Giae  sequence of brie anwers wih

wer from a pumber of possibilites.

Identifies: Provide an ans.

Siates Give  pecic name, vl o
‘explanation or calcu

Explain: Give a detailed account including reasons or causes.

tale bricfly fact or feature.

Descril
pattern or process.

Give a detaled account or picture of asituaion, v,

y: Give valid reasons or evidence to support an answer or
jon

Developed by Lou Marchesano and Chis Overhoff




PYP Social Studies Skills B & E [Thinking Critically]
*Use and analyse evidence from a variety of historical, geographical and societal sources
*Assess the accuracy, validity and possible bias of sources (E)

PYP Social Studies Rubric:
‘Thinking Critically

3 [-Student demonsiates  partial understanding o the equired knowledge, | o 3 istorical, g
St demonsse  portial uaderiad States evidence from historical, geographical or

societal sources

cssandis
\_1} ool «States the accuracy, validity or possible bias of
St sources
gy e :
St emoretes ndrting of “Describes evidence from hisorical, geographical or

societal sources

| i “Describes the accuracy, validity or possible bias of
. sources

nd some of the more comples ideas and processes.

i analyses cvidence from a variety of
historical, geographical and societal sources
nowiie and il n o varey of il sitions «Satisfactorily assesses or evaluates the aceuracy,
validity or possible bias of sources.

ik, and concepts o he material larmed:

andior processes (smple r complex) that were xplicily taught

Student demansiries & consistent and thorough undersanding of the

eauird knowledge, kil and concepts of the maerial leamed: *Effectively analyses evidence from a wide variety

of historical, geographical and societal sources
4 || s aughtn las and s abl o apply knowledge snd sills na wide “Effectively d evaluates th

validity and possible bias of sources

vork ofhigh qualiy

“developed by Lou Marchesano

IB DP HIS’ Synthesis and Evaluation
KNOWLEDGE AND UNDERSTANDING

The student does not reach a standard described by

* Recall and select relevant historical knowled  © | any of the descriptors below.

. strate an of historical

« Demonstrate an understanding of historical * Discuss d approaches to, or i of.,
+ Understand historical sources (SL/HL paper| historical issues and events.

+ Deploy detailed, in-depth knowledge (HLp{ 1-2 |+ Describe historical sources as evidence
 Demonstrate knowledge and understanding « Present evidence from both historical sources and

APPLICATION AND INTERPRETATION background knowledge

« Apply historical knowledge as evidence

« Show awareness of different approaches to,
+ Compare and contrast historical sources as ¢ 3.4
« Present a summary of evidence (IA)

Explain different approaches to, or interpretations of,
‘historical issues and events

Explain historical sources as evidence

Synthesize evidence from both historical sources and
SYNTHESIS AND EVALUATION background knowledge

* Evaluate different approaches to, and interp|
* Evaluate historical sources as evidence (SL|
* Evaluate and synthesize evidence from borl

paper 1)

Evaluate a range of different approaches to, and
interpretations of, historical issues and events

Analyse historical sources as evidence

Evaluate and synthesize evidence from both historical
sources and background knowledge

&

Effectively evaluate a wide range of different
approaches to. and interpretations of, historical issues
and events

Evaluate historical sources as evidence

Effectively evaluate and synthesize evidence from
‘both historical sources and background knowledge

Develaped by Lou Marchesano.

We have
A Identified our enduring understanding and concepts
Explained our context/reason for learning
Developed authentic assessments for evidence of
understanding
A Scored student ‘performances’ in terms of higher
order thinking using scaled rubrics

Now, what do we do with scores and how do we
determine current level of achievement against
specified criteria (criterion-related)?

Ciriteria-Related Scoring
Student Y

el (it ria =
N A 1 1 4 4 3 + 4

Investigating B 2 : &S 4 9 5 5
Critical Thinking | (! 3} 5 & 5 4 4 4
Communicating | ) 1 1 1 & 3 3 3

MYP Humanities Assessment Criteria

Levels of

Assessment criteria achievement || S| Sy | S

Criterion A: Knowing and

Understanding 0-8 2 4 7

Criterion B: Investigating 0-8 3 5 8

Criterion C: Thinking
Critically

Criterion D:
Communicating

TOTAL POSSIBLE
SCORE 32 8 16

0-8 1 3 8




Descriptor

No achievement in terms of the objectives

Winimal achievement n terms of the objectives

|| Very limited achievement against all the objectives. The student has dificulty in understanding the required

knowledge and skills and is unable to apply them full in normal situations, even with support.

D [1]  [imited achievement against most o e objectves, or dear aficulies in some areas. The studert
demonsats a limied understanding of 0 e nowecge nd kil & s oy abl o apply them
{ully in normal stuations with support.

the required knowledge and skills, and the abilty to apply them effectively
cl2 in normal situations. There is occasional evidence of the skills of analysis, synthesis and evaluation.

(A consistent and thorough understanding of the required knowledge and skills, and the abilfty to apply.
them in a variety of situations. The student generally shows evidence of analysis, synthesis and evaluation
where appropriale and occasionally demonstrates originality and insight.

and thorough of the required knowledge and skils, and the abilty (o apply them in
2 wide variety of situations. Consistent evidence of analysis, synthesis and evaluation is shown where
appropriate. The student generally demonstrates originality and insight. A consistent and thorough
understanding of the required knuw\edge and i, and he abilly to 3pply hem i a wide variey of
situations is shown where appropriate. The
student generally demonstrates ongmahly and insight.

roug of the req d skils, and the abillty 1o apply them
almost faultlessly in a e varty of shuaions. Consislentevidencd o anayel, synthesls and vaalon s
shown where appropriate. The student consistently demonstrates originality and insight and always
produces work of high quality.

Examples of Criterion-Related Reporting:
Individual scores on scale of 0 - 8

PYP Reporting MYP Reporting DP Reporting
Understanding of Central 7 | [ndividuals and Society || individuals and Society
\dea: . Knowing and 4. Knowledge and 4
Understanding 4 Understanding
So(lal S(udles skills: "
b. Investigati b. Application &
‘mulate and ask questions 6 vestigation 5 Interpectation 5
ahoul the past, the future, places c. Thinking Critically 4 4
and society c. Synthesis & Evaluation
d. Communication 3
b. Useand analyse evidence froma 5 d. Useof Historical Skills 3
variety of historical,
geographical and societal p—
SCORE 16 TOTAL 16
sentate in relati SCORE
c. Orientate in relation to place g
and time MYP 4
SCORE SCHOOL
d. , rights and 7 GRADE C
in soclety scriooL (IS
Assess the aceuracy, validity and 4 GRADE
possible bias of sources D Tonovate
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What dp you
Education is what [y
remains when we [HEGcG_ug.
have forgotten all implicaton for
that we have g
been taught ﬁ\es?'%gtion?

What and

~George Savile [y
we [




