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This presentation considers three questions:

1. Why has the IBO adopted the learner profile for all its programmes?

2. What will the IBO do to support schools in the development of the profile?
3. What can schools do to develop the profile?

Why has the IBO adopted the Learner profile?

The learner profile is the embodiment of the IB mission statement in 10 attributes.

It provides for the first time a clear, unambiguous statement of the values that have always underpinned the structure and content of each of the programmes. Although taken from the PYP, the principles have been embedded in the philosophy of the Diploma and MYP.

The point of education, according to Alec Peterson the first Director General of the IBO] is …“To develop to their fullest potential the powers of each individual to understand, to modify and to enjoy his or her environment, both inner and outer, in its physical, social, moral, aesthetic and spiritual aspects.”   Peterson also believed: “What is of paramount importance in the pre-university stage is not what is learnt but learning how to learn.”   Peterson [1972]

Kurt Kahn, who influenced the development of CAS in the Diploma, emphasized the importance of experiential learning and service. Hahn  believed education should bring out the hidden talent and compassion in each individual and motivate action: ‘Plus est en vous.’ 

Part of the general statement adopted by the ISA in 1982 [the ISA curriculum became the IBMYP in 1994] states:

“Learning how to learn and the development of the whole person are the guiding principles of this programme. The overall curriculum is designed to encourage moral development in our children and a sense of responsibility to the world community and

its environment.” 

G. Renaud, one of the main contributors to the development of the MYP stated:

 “The responsibility of educators is no longer just to prepare good mathematicians, good biologists or good historians. The mission of schools is to prepare young people – the decision makers of tomorrow – to live in a complex multicultural society undergoing a process of rapid change and opening up a new world. Of course, the cognitive component of an educational system is fundamental for the acquisition of intellectual and professional skills. Even more important is the acquisition of attitudes in the learning process in a context of cultural exchanges.”   G. Renaud [1991]
Jeff Thompson makes a comment that may have been partly true of the Diploma programme. We hope the learner profile [and related developments] help to address this concern:

“International examination systems hold particular responsibilities in cases where it is often extremely difficult to reward individual learning gains in some of the important curricular objectives relating to the international nature of the programme. In turn the lack of visibility of such objectives in the testing arrangements leads easily to a lack of acknowledgement of their significance in the full education received by the students, with a corresponding decrease of the importance attached to them by parents, administrators, board members, sometimes teachers…and most importantly often by the students themselves.”   J.J. Thompson [1998]

In addition to the historical roots of the learner profile principles in the IBO programmes there are other good reasons for its emphasis today:

1. The existence of emotional intelligence is being increasingly recognized and understood by cognitive scientists. We are learning more about how it is nurtured and how it is linked to cognitive functioning and performance.

2. Increasingly other measures of individual and collective welfare [in addition to GNP] are being used and taken seriously. Bhutan, as one example, measures ‘national well-being,’ with significant consequences for policies reflecting sustainable Economic development rather than growth.

3. Many universities are giving increased recognition to students with real life experiences and balanced considered values. Universities and employers want young people who are knowledgeable but they also want young people who are caring and principled. They want students who are curious, who can think for themselves and are prepared to take responsible risks.

4. There is an increasing emphasis on connectedness in education, on the need to fit academic studies into a human and global context. The reality of our interconnected 21st century world, our information society, is causing many to re-think and re-evaluate what is important and what we should be teaching in our schools. We are also recognizing the need to prepare students for the social and moral challenges that await them in such a complex world. The traditional academic disciplines alone will not prepare our young people for such challenges. Our students must develop the necessary skills, habits of mind and the moral and ethical values to be able to understand and manage the interconnectivity and complexity of our new world.

What will the IBO do to support schools in the development of the profile?

1. Emphasize its importance.

2. Encourage, facilitate and listen to debate. The IBO will rely on the experience in IB world schools to inform on future developments.

3. Incorporate the profile, where meaningful, in curriculum review and development in all subjects and all programmes.

4. Require evidence from schools in authorization, self-evaluation and evaluation processes that schools are working with the profile

5. Further develop the IB continuum in support of the student profile. This is in progress. In September 2006 a meeting of IB staff, teachers and administrators from all regions helped develop an IB position statement on teaching and learning across the curriculum continuum. This raised the related question about how the IBO can best support schools in this area.

What can schools do to develop the profile?

1. The learner profile should be the focus for evaluation and debate on what is most important in our schools and profession. It provides us with the opportunity to engage school communities: governors, teachers, parents and students in the debate about the place of values in schools and the purpose of education.

2. The importance of leadership and management in schools cannot be overemphasised. Both are essential in creating the right environment for the learner profile to flourish. 

3. Because of the nature of education, all teachers are leaders and managers in a school. The school administration, however, has a particular responsibility for setting the right environment for teachers to lead and manage students.

4. Schools can also empower students in some school leadership and management situations.

5. The learner profile is to be found in the hidden curriculum as much as [if not more than] the formal curriculum. What students ‘actually’ experience in schools which may be unacknowledged or unintended. 

6. The importance of adults in the school modelling the behaviour expected of students cannot be overemphasized. Through positive relationships, the atmosphere and climate of learning created in the classrooms and corridors, through school activities, through the level of academic, social and emotional support given to students and the general, visible, daily commitment made to the values inherent in the learner profile by the educational leaders of the school.

7. Trust engenders trust. School administrators need to empower teachers and teachers need to empower students [devolved leadership styles]. Small instances can be important, for example CAS recording. If a student has to get signatures and count hours the implicit message is that he is not trusted and that CAS is a chore. 

8. Some schools have introduced, and found very helpful, a Profile for teachers parents and board members [as well as students]. Peer support is used to enforce the principles and behaviours in these profiles and they are used [in the case of teachers] as part of the recruitment process.

9. Some schools develop criteria for each attribute of the learner profile, which can then be made age appropriate. Risk-taking will obviously look different in a three year old and a seventeen year old. 

10. The importance of evaluating your learning environment: ask yourselves to what extent your curriculum and pedagogical methods support the learner profile.
11. Focus on the learner profile in practice in all the small and natural ways. 

12. Don’t be frightened of uncertainty. Uncertainty creates the potential for extraordinary possibilities and opportunities.  We need a programme of international education, from the age of 3 to 18, that will allow schools, teachers and students every chance to explore the uncertainties and the opportunities in our complex world. 

Tristian Stobie [October 2006]
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