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The onset of globalization with increasing speed since the 1990s has enhanced the significance of international schools, and the Indian experience is no exception to this. (James Cambridge 2002; John Phillips: 2002) The existing national education system in India is now faced with a set of dilemmas that it is trying to address. For example, the National Curriculum Framework of India 2005 expressed concern that  “ the globalization and the spread of market relations to every sphere of society have important implications for education and these in turn led to the increasing commercialization of education, and, on the other hand, inadequate public funding for education and the official thrust towards ‘alternative’ schools. These factors indicate a shifting of responsibility for education from the state to the family and the community. We need to be vigilant about the pressures to commodify schools and the application of market-related concepts to schools and school quality”(NCF 2005: 9).  

On the other hand, practitioners of international education also express concerns related to the implanting of international education into national systems. Erika Schwindt, while exploring the role of host country nationals as students and teachers in supporting the promotion of international mindedness, attempted to see whether or not the host country nationals impede international education at the International School of Geneva (Erika Schwindt 2003). The Indian experience of International Schools, wherein a large proportion of the school communities belong to the host country, does seem to provide a perspective signifying the necessity of co-opting both National and International Curricula strands for the sustenance of international education.

This paper seeks to explore issues and challenges encountered by emerging IB schools in India in conceptualizing and conditioning the curricula for the transmission of universal values and beliefs. It also attempts to look at the fashioning of curricula that aim to position the school into the fold of international schools. Such an attempt is particularly significant for India as international schools nurture students to become active global citizens in a context where students are still located in traditional family and community structures, and there is a shortage of teachers trained and conditioned in international education.

The Concept of International Education

Even though the idea of an international school can be traced back to the late 19th century, and its increasing importance from the 1920s is well established, there is still no clear definition about what constitutes internationalism in education or international education  (Sylvester 2002 ). For Hayden and Thompson  international education should aim at developing an attitude of mind which is open, flexible and able to identify the cultural origins of other points of view and a positive attitude towards one’s own value system and culture  (Hayden and Thompson:  2000).   

McKenzie identifies eight values as characteristics of international education that attempt  to nurture attitudes related to internationalism . These values include world mindedness, open-mindedness, the promotion of a sense of global interdependence, the promotion, conjointly of a sense of individual and cultural self- esteem, the promotion of a commitment to world peace and development, a relish for the withering of prejudice, a passion for learning as process and product, and respect for and tolerance of other cultures and cultural diversity, leading possibly to ‘interculturality’ ( McKenzie: 1981).  

Schwindt extends the space of internationalism beyond the curricula and to the purposeful integration of the entire community into campus life (Schwindt: 2003) Educational and ethical are the two other features that distinguishes an internationally minded school from all others according to Charles. With the proliferation of international schools in the 1960s and 1970s to meet the requirement of internationally mobile diplomatic and business communities,  Mathews suggests  that many such schools were `market driven’ rather than `ideologically driven’ (Mathews: 1989). 

More recently, assessing the extensive literature on international education, Cambridge and Thompson perceived the term international education as an ambiguous term, being used in a variety of ways from the context of the field of comparative education to that of an ideology of education oriented towards “internationalism and international –mindedness”.  Emanating from these ideological perspectives are two approaches to understand the term internationalism.  The first one is an internationalist international education or education for international - mindedness which aims at nurturing positive attitudes towards peace, international understanding and responsible world citizenship. And the second, the pragmatic globalist international education which essentially aims at satisfying the increasing demand for educational qualifications through various standardization procedures. (Hayden etal: 2003)

Further, in the existing literature on International Education, significant emphasis has been given to the role of a balanced curriculum in nurturing values and attitudes leading to internationalism. According to Thompson , “…such curricula may be categorized as representing one of four main approaches: exportation (where national programmes are offered ‘abroad’); adaptation (where national programmes are modified in order to be offered away from the home context); integration (when `best-practice’ from a number of different successful curricula is drawn on to generate a new curriculum which may be operated in a different national context); and creation (where a new curriculum is developed from first principle’’(Thompson :2001 ).

Short, by referring to curricula as “things of culture”, explores the idea that internationalism is an attitude of mind that permeates the curriculum. For making a curriculum into an international one,  four components are crucial - Personal Cultural Identities, Cross-cultural studies, integration of international experiences and materials, and inquires on global issues (Short: 2003). Such an experience in the class room in turn influences ‘thought collectives’, says Ludwick Fleck.   According to him “thought collectives form when groups of people learn to think in similar ways because they share a common interest, exchange ideas, maintains interactions over time and create a history that affects how they think and live” (Short: 2003).
In line with this approach, Malcolm suggests a curriculum that runs in and throughout the school promoting learning that is enduring. Such a curriculum must aim at aligning diversity and strands of internationalism, application of cross - curricular methodologies and that also aims at the acquisitions of skills related to global issues and the students awareness. Thus the role of curriculum in creating ‘thought collectives’ and sustaining those collectives across time and space appears to be important in positioning the international school on an effective structure. 
The case of international schools in India shows that many schools host National and International curricula by co-opting and conditioning the primary and the middle school curricula.  However,  while at the secondary level i.e., between Grade 8  and 10,  students are provided with an option of choosing an Indian  or International curricula, at the post secondary level almost all schools have opted for IBD.  While not negating the inherent dichotomy being brought into the minds of parents and students while choosing the streams at the secondary level, the presence of varied curricula in turn seems to have enlarged the scope for the growth and sustenance of internationalism and values at various levels. Thus international education in many international schools may have acted as a catalyst in nurturing skills, attitudes and values as a part of the life -long learning process

However, we also need to be aware as Hayden and Thompson have argued, that an international school may offer an education that makes no claims to be international, while an international education may be experienced by a student who has not attended a school that describes itself as international ( Hayden & Thompson 1995). Kandel stated as far back as 1952 that ‘the development of international-mindedness doesn’t mean the abandonment of national-mindedness’. With the increasing number and variety of international schools in India, it is clear that many are attempting to strike a balance between pragmatic and ideological dimensions in the experience they offer to students. This necessitated the development of different curricula so as to cater to the requirement of student needs. Details of international schools available from their websites illustrate very clearly that the programmes offered in such schools are many and varied, ranging from kindergarten to that of the International Bacculaurate Programme in the post secondary period. While at the top of the range stands International Bacculaurate Programme as a well-established course being offered in almost all the schools, at the lower levels the choice of curricula in these schools varies extensively. Table 1 shows the various school curricula offered in newly emergent international schools in India.

Table 1. Categories of curricula offered in international schools in India

	Categories
	Primary

1-4 
	Middle School 

5-7
	Secondary
8-10 
	Post Secondary

11 - 12

	One 
	Primary Years programme of International Baccalaureates organization (IB)
	Middle Year Programme of International Baccalaureates organization (IB)
	Middle Year Programme of International Baccalaureates organization (IB)
	International Baccalaureate Diploma (IBD)

	Two
	Primary programme of Cambridge international Examination 

And 
National 
	Integrated Curricula (National and International)
	International General certificate of Secondary Education, CIE / Indian Council of Secondary Education (ICSE)
	International Baccalaureate Diploma (IBD)

	Three
	Central Board of Secondary Education Primary
CBSE  
	Central Board of Secondary Education Middle
CBSE 
	Central Board of Secondary Education  (CBSE)/  International General certificate of Secondary Education
	International Baccalaureate Diploma  (IBD)/ Indian Council of Secondary Education (ICSE)

	Four
	Indian Council of Secondary Education Primary 
	Indian Council of Secondary Education Middle 
	Indian Council of Secondary Education / International General certificate of Secondary Education
	International Baccalaureate Diploma


While a few international schools completely adopted international programmes, some of these located in the south and western part of India have provided a space for the integrated curricula until the beginning of secondary education, in which the National and International curricula operated simultaneously or concurrently with each other. The reason for this are as follows: on the one hand international schools intend to cater to the educational requirements of some families whose demands of international education are to a large extent embedded in the facets of growth driven by the market economy and globalization; on the other hand these schools also intend to leave space for national curricula options for the students.
One also notices that the ethos and values of national and international curricular approaches embedded and enforced in these international schools seem to be the same because even the National Curriculum Framework of 2005 envisages a broader educational philosophy. The National curriculum Framework 2005 emphasises the paramount importance of inculcating critical skills, enduring values and attitudes, for instance it aims at  

• connecting knowledge to life outside the school,

• ensuring that learning is shifted away from rote methods,

• enriching the curriculum to provide for overall development of children rather than remain textbook centric,

• making examinations more flexible and integrated into classroom life, and

• nurturing an over-riding identity informed by caring concerns within the democratic polity of the country. (NCF 2005)

 Thus one discerns an element of continuity in terms of the philosophy, aims and mission statements and core values of education intended to be promoted in all the international schools, paving the way for the alignment of the curricula at the larger level is a challenge encountered by almost all international schools in their infancy.  While not considering the case of international education in opposition to the national, in many international schools, a major challenge faced by the school community is the construction of a curriculum that appreciates and sustains internationalism across the boards and stages, cutting across the territorial imperatives of each of these programmes.

In order to understand the major challenges faced by these international schools where a child spends perhaps a long time in mastering the ethos of the national system, before being weaned from it completely, it is essential to understand the meaning and nature of concepts such as internationalism and values as perceived by students, teachers, parents, and school administrators. Particularly relevant is the case of schools where multicultural student bodies are rarely found, and the school’s ambience is conditioned by the presence of host country / one country nationals.  

International schools in India being a recent phenomenon, and teacher training institutes in India not yet having restructured themselves to address the needs of such schools, it is hardly surprising that very little research exists on these schools. This paper therefore is an initial effort to understand how international education is seen and perceived by students and teachers in Dhirubhai Ambani International School, set up in the city of Mumbai / Bombay in India in 2002. While the students belong to the host country nationals, the teaching community of the school has a varied national / international background,  including Indian nationals and expatriates.

Outline of the Study
The paper presents the findings of a selected sample survey conducted in the school to obtain the views and perceptions of teachers, administrators, and secondary school students who might be considered to be participating in the promotion of internationalism, and those who are just being introduced to the new schools at the secondary level,  and therefore,  their perceptions are still dominated by the ethos of the national system in which they received their initial educational. The selected sample included:

· Students from the Indian school system, International school system and those who passed out of the system (34 students)

· Teachers, having a representation of expatriates, national teachers with varied experience in international schools outside the country and teachers who worked in different international schools within the country; and administrators of the different school programmes.  (29 teachers and administrators)
Students who responded to the survey belonged to the age group of 15-17 years.  These include year 11students new entrants to the IB programme (exposed to ICSE or IGCSE in year 10), year 12 those who have been exposed to the international school for over a year (students of IB 12), and those who have completed their programme of study (IB Diploma Graduates)

The sample of respondents were administered a questionnaire. The questionnaire consisted of several items divided into three sections seeking views on issues such as global awareness, values, and the pedagogies and methods related to the delivery of curricula in the classroom. The items of the Student and Teacher Survey were based on a semantic-differential type scale, where the respondents were asked to comment on the importance of international education in providing an enduring ambience essential for the sustenance of internationalism. Respondents were asked to comment on each item on a five - point scale of importance ranging from not important to extremely important, or to rank the items on a particular theme. The items in the questionnaire and the design were taken from tools developed by Mary Hayden, Jeff Thomson, and Geraint Williams (2003).

Internationalism and International Education: Perceptions and attitudes 
Analysis of the Data
The survey yielded some interesting results in that while there was a convergence between students and teachers on a number of aspects, there were also a few significant divergences. The responses revealed not only their views and attitudes towards internationalism, but also their pragmatic positions in their approaches towards international education. The major insights from the survey are briefly reported and analyzed below.

Global Awareness

Some interesting differences related to the main aspects of global awareness emerged from the survey. While most of the students from different age groups and at various stages of their post - secondary education accorded significant importance to ‘sustainable development’ ( 56% chose the top five ranks), 33% of the group gave the top two ranks to ‘social justice’, and 56% gave their top 4 ranks for ‘Diversity’. Interestingly, regarding issues pertaining to values, the concept of interdependence, and conflict resolution received very little attention from the students. However the human rights concept received 79% in the top ranking implying greater awareness and sensitivity to this issue. (Table 2).
Table 2: Students’ Attitudes towards internationalism on Global Awareness

	Item / Rank 
	1
	2
	3
	4
	5
	6
	7
	8

	Citizenship 
	 6.9
	 8.9
	 4.4
	 6.7
	 8.9
	 13.3
	 8.9
	 13.3

	Sustainable development
	15.6
	6.7
	8.9
	8.9
	4.4
	8.9
	11.1
	6.7

	Social Justice
	6.7
	17.8
	6.7
	6.7
	6.7
	15.6
	4.4
	6.7

	Diversity
	6.7
	11.1
	15.6
	6.7
	4.4
	6.7
	8.9
	11.1

	Values and perceptions
	 
	4.4
	6.7
	11.1
	8.9
	8.9
	15.6
	15.6

	Interdependence
	2.2
	6.7
	6.7
	15.6
	11.1
	6.7
	8.9
	13.3

	Conflict resolution
	6.7
	6.7
	13.3
	6.7
	22.2
	2.2
	8.9
	4.4

	Human rights
	26.7
	8.9
	11.1
	8.9
	4.4
	6.7
	4.4
	 


(Figures indicate percentage of responses for each rank & blank cells indicate no response for that rank )

Values

“Sense of responsibility” to others was considered quite important, as more than 60% percent of the students placed it among the top 5. Sense of friendship and partnership invited varied responses covering the entire range. Interestingly ‘sense of achievement’, ‘sense of independence and freedom’, ‘ability to cope with change - being flexible and adaptable’, ‘developing a sense of belonging and identity’ – all these received similar responses - that is an equal spread across the range of responses. ‘Sense of spirituality’ received very little response. Values related to a sense of usefulness through contributing to the needs of their community received individualistic responses, and the necessity of learning to recognize the value of cooperation and team work were seen as neither important nor insignificant. Values related to the acquisition of mature knowledge based on logical, critical and rational thinking exhibits no definite pattern, as the respondents received their first qualification in varied systems of education where the pedagogies and methods varied from conventional methods of education, to the most demanding systems based on critical methods. On the whole however, students seem to favour critical pedagogical approaches as crucial elements in an international school more than teachers do [Table 3].
Table 3: Students’ Perception of values

 
	 Item / Rank
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	Sense of responsibility to others
	17.8
	13.3
	11.1
	6.7
	11.1
	4.4
	4.4
	2.2
	2.2
	 

	Sense of friendship and partnership
	6.7
	8.9
	4.4
	15.6
	8.9
	6.7
	6.7
	11.1
	2.2
	 

	Sense of achievement and recognition
	2.2
	4.4
	4.4
	11.1
	8.9
	2.2
	20
	2.2
	8.9
	8.9

	Sense of independence and freedom 
	8.9
	8.9
	8.9
	4.4
	4.4
	18
	 
	8.9
	11.1
	 

	Sense of Spirituality
	 
	 
	4.4
	2.2
	2.2
	4.4
	2.2
	6.7
	8.9
	42.2

	Being flexible and adaptable
	8.9
	11.1
	8.9
	6.7
	6.7
	4.4
	6.7
	8.9
	8.9
	2.2

	A sense of belonging and identity
	11.1
	11.1
	4.4
	8.9
	6.7
	2.2
	6.7
	6.7
	6.7
	4.4

	A sense of usefulness -contributing to the needs of the community
	11.1
	2.2
	13.3
	2.2
	8.9
	13
	4.4
	11.1
	2.2
	4.4


(Figures indicate percentage of responses for each rank & blank cells indicate no response for that rank)

Internationalism: Attitudes towards Teaching and Class Room Activity : [Table 4]

Multicultural faculty:

Students as well as teachers recognized the importance of having teachers from different cultures (multicultural faculty) as the core of international education in an international school. Particularly, students seem to look forward to an ambience of teachers setting an example of being international.  
Role of Language:

Significantly, the role of language in enhancing the case of international- mindedness was considered to be very important as the students and teachers assigned significant positions to learning ‘languages other than native language’. However one of the constraints or challenges faced by students in India is the importance of studying subjects in more than one language. Students gave low rating to this perhaps reflective of the inability to think beyond English medium.
`Globalist’ Education

‘Taking the same examination taken by students in many other countries’, and ‘taking examinations which will be acceptable for university entrance in a number of countries’ are rated extremely highly by the students and teachers of all categories,  indicating the significance of commodification of education dictated by ongoing processes of globalization, and a pragmatic attitude towards education.  This in fact reinforces Cambridge’s suggestion regarding the necessity of having a compromise between Progressive International Education and Globalist International Education.  

`Thought Collectives’: Catalyst for Internationalism
Significantly students and teachers consider the importance of the ‘thought collectives’ imbibed through the formal curriculum as a powerful force towards developing the sense of internationalism. Perhaps they were under the impression or have had the experience that these would enable them to prepare for global careers. Items which received an overwhelming response included the following: ‘learning in class about other countries’ (e.g., in history, geography, politics), ‘considering examples from a number of cultures in the subjects studied at school’, ‘understanding knowledge constructs through a critical pedagogy within the subject s such as Theory of Knowledge, ‘taking part in a course in school where what it means to be `international’ is discussed,’ ‘studying for a period of time in another country as part of a course at school’, ‘participation in seminars /lectures with guest speakers from different parts of the world’, ‘corresponding with students from other countries’, ‘mixing with students from a number of cultures within one’s class at school’, ‘school sponsoring of projects in less developed countries /less developed areas in your own country’, ‘engaging in team activities at school with students from a number of cultures, ‘interaction with students from other international schools in one country, and ‘mixing outside school with students from different cultures’. 

This in turn indicates the significant role that the international curricula are playing in making students perceive international schools as a catalyst for internationalism. The sample suggests that students across the age groups view items related to learning beyond the boundaries and national culture as extremely significant aspects of education in an international school. This seems to indicate the expectations and attitudes of students in an international school where IGCSE/IB seem to have more of an ‘international’ focus than other programmes. One of the challenges of emerging IB schools perhaps then is to develop and implement programmes to align the national with the international.

Both teachers and students were in favour of learning in class about religious and other festivals of a number of cultures other than their own. Dialogue with other religions in pursuit of developing an awareness of, and respect for different points of view, and the importance of social justice to belief systems also received support from teachers. In the case of students however, they rated this aspect slightly on a lesser scale and for the second item that is celebrating festivals of a number of cultures the response from the students was evenly distributed across the range, indicating that individual beliefs are still dominant. The teaching fraternity perhaps sees better the essentiality of forging a critical outlook towards others’ beliefs and conceives an open dialogue in class as crucial. It could also be that students are more frank in expressing their opinion on this issue.

Role of Critical Pedagogies:

Items related to pedagogies also had a varied response from teachers and students, who considered the construction of knowledge from a critical perspective - such as Theory of Knowledge and Extended Essays at the IBD level - to be extremely important. More importantly, ‘learning in class how to consider issues from more than one perspective’ emerged as very important in forging international mindedness, as both students and teachers agreed upon its role by giving it a very high rating. 

Value of Diversity:

Diversity is yet another aspect which is being acknowledged and experienced by teachers and students towards building an ambience that nurtures attitude towards internationalism. Diversity as an enduring value in turn seems to place cultures on a similar platform, as students are taught that all cultures are equally valid. ‘To be tolerant of cultures whose practices are different from mine’ received a good weightage, both from teachers and students. This may explain the importance of a balanced judgement on issues dealing with belief systems, and hence the school has a special onus to nurture this as a central value.  

Informal curricula: Co-Curricular and Extra curricula Aspects:


A majority of students believe in the important role of sports in promoting social skills, and almost all teachers considered this as extremely important in ensuring the reinforcement of international mindedness, and associated values across the curricula. In general, hidden curricula, which aim at cultivating and co-opting the educational philosophy of the school through informal activities, do contribute to the experience of internationalism in a school. However a clear trend emerges from the responses of the teachers and students that aspects such as ‘participating in school events such as international days’ and international evenings’, ‘participating in celebrations of religious and other festivals of different cultures’, ‘having school meals based on different cultures’ are not very useful in fashioning internationalism in schools. As suggested by Kathy, exposure to the local host culture and relationships between students and teachers from different national cultures leads to the reinforcement of stereotypes rather than creating new understandings about cultural perspectives and global issues and challenges.

At the same time many other informal aspects such as ‘taking part in activities related to the work of the United Nations (eg., debating, role play, Model UN)’, ‘participating in seminars/lectures with guest speakers from different parts of the world’, ‘being encouraged to try new experiences from other cultures’, ‘being exposed in school through films and TV programmes to a number of cultures’, ‘visiting other countries as members of a choir or a sports team’, ‘corresponding with students in other countries’, ‘mixing with students from a number of cultures within ones class at school’, ‘engaging in team activities at school with students from a number of cultures’, ‘mixing with students from a number of cultures in clubs and societies at school’, ‘interaction with students from other international schools in the country’, and ‘mixing outside school with students from different cultures’ are being recognized by the school community as very crucial in creating an awareness and emphasizing international dimensions in an international school ambience.  

Such a perception essentially emanates from the composition of an international school where most of its community belong to the host nationality, and for real international exposure, therefore, they look outside their curricula and boundaries. Thus another challenge that international schools in India face is to provide various means and opportunities for students and teachers with reference to real international educational experience, which otherwise is very little. Further the websites of various schools also show that certain activities such the role of MUN is overemphasized whereas other aspects like visiting other countries as members of a choir or a sports team are in its infancy. Here the role of technology in promoting international mindedness can come in handy. Many of these informal aspects can be arranged through an extensive use of technology and proper time management.  High importance accorded to these informal aspects both by students and teachers illustrate the significant place that is being accorded to extra curricular activities and co-curricular activities in the school.

Balanced Curriculum
As is shown below from the sample, the teaching community assigns a significant role to the curricular strands in forging ways of internationalism as a process but not as a product. While subjects have been assigned the real role in creating awareness and critical thinking towards world issues (see Table 5) for the individual ranking of subjects by the teachers), the necessity of critical pedagogies and approaches are considered to be very crucial in the promotion of international mindedness. For example, for the item on school curriculums aiming at integrating the school vertically in subject areas, and horizontal integration aiming at interdisciplinary approaches, more than 50% of the respondents have given highest importance to this.

At the same time, school integration through non-formal activities such as the annual day or sports day, and clubs dealing with service activities and global issues have not been considered of much use. This aspect is significant in the sense that the balanced curricula is a catalyst in providing and enduring the life long learning skills that connects the school community irrespective of age, and national boards in continuum.  Further, it is a major challenge to the school leadership for shaping the nuances of curricular structures and concepts, as the schools have to nurture skills very much crucial to the respective boards.

Along with the formal curricula aspects, skills and attitudes related to the conditioning the culture of work are being considered very essential in an international education.  For Organization skills’, ‘study practices and attitudes towards school work’, ‘Collaborative skills’, ‘information literacy (accessing and sifting information)’, ‘reflection skills (using self-evaluation to adapt behaviour and learning strategies)’, ‘problem solving and thinking skills facilitating convergent and divergent thinking,’ ‘presentations and enquiry - based projects led by students’, and ‘open-ended problem solving activities in or out of classroom’ – all these emerged as major curricular areas that create challenges in most of the Indian International schools.  

Attitude towards the Local Community

Items such as ‘sponsoring of projects in less developed countries / less developed areas in your own country or city” were seen to be very important by teachers; ‘learning to speak the local language, if it is not the same as the language used in school’, ‘having strong links with the local community’, ‘participating in community service in the local community’, ‘establishing Partnerships with NGOs and Local Community’, and ‘Participating in National Activities through school exchange programmes and service programmes’ are considered important by most teachers,  and the student’s perception is very close to it. These responses coincide with the national and international schools’ philosophy wherein the forging of links with the locality through community service reflect the fine tradition that the IBD has given to the school through its CAS component and its role in sustaining the case for international mindedness. The students with  experience of the programme, either directly or indirectly,  recognized the necessity of community service and reaching out to people outside the school an essential aspect of international education.

Conclusion
Without going into the issue of the opposition between international and national education, in Indian IB schools it appears that internationalism is being increasingly recognized and embedded into the national system, by reinforcing values and internationalism at all levels- “personal, familial, communal, intercultural and global”. One of the major challenges in these schools pertains to the construction of a curriculum that appreciates and sustains internationalism. The present study, while examining the epistemological and pedagogical approaches to the concept of internationalism, attempts to assess the internationalism in one such school. Towards this attempt the paper tried to look into the perceptions and perspectives of the school community through a selected sample survey.  The paper argues that the reinforcement and resilience of these enduring values through the concepts of thought collectives and beliefs in the classroom is a more powerful approach for the appreciation and assimilation of universal values and traditions,  rather than through discrete units in the curricula both inside and outside the classroom.

Indian scholars such as Krishna Kumar (1991) and Karuna Chanana (2001) have stated that despite the best of intentions and the rhetoric of universal access, schools in India have largely confined themselves to imparting specific skills and knowledge and have not addressed issues relating to education for women’s equality, empowerment and social justice. Despite the fears of commodification, international education offers opportunities to incorporate these concerns within the educational system. This requires further research and serious analysis so that international education can substantially fulfill its promise.

Table 4. International Mindedness: Attitudes of Students and Teachers

	Item / Rank
	Students
	
	Teachers

	 
	1
	2
	3
	4
	5
	 
	1
	2
	3
	4
	5
	 

	Multicultural faculty
	2.2
	8.9
	20
	27
	16
	 
	 
	3.4
	 
	34.5
	62.1
	 

	Teachers setting an example of being international
	2.2
	11.1
	20
	22
	18
	 
	6.9
	3.4
	10.3
	41.4
	34.5
	 

	Learning to speak one language other than native languages
	4.4
	2.2
	11.1
	24
	31
	 
	 
	3.4
	31
	37.9
	27.6
	 

	Taking the same examinations as are taken by students in many other countries
	6.7
	26.7
	22.2
	18
	73
	 
	10.3
	21
	27.6
	24.1
	17.2
	 

	Learning to speak more than one language fluently
	11
	13.3
	31.1
	17
	73
	 
	3.4
	6.9
	37.9
	41.4
	17.2
	 

	Studying subjects through more than one language
	22
	26.7
	17.8
	4.4
	2.2
	 
	20.7
	28
	37.9
	3.4
	10.3
	 

	Learning in class about other countries ( e.g., their history, geography, politics)
	 
	2.2
	20
	29
	22
	 
	 
	3.4
	13.8
	51.7
	31
	 

	Taking examinations acceptable for university entrance in a number of countries
	 
	6.7
	11.1
	18
	38
	 
	 
	6.9
	6.9
	51.7
	34.5
	 

	Leaning in class about religious and other festivals of a number of cultures
	2.2
	11.1
	28.9
	22
	8.9
	 
	 
	6.9
	31
	27.6
	34.5
	 

	Considering examples from a number of cultures in the subjects studies at school
	4.4
	8.9
	28.9
	18
	13
	 
	 
	10
	17.2
	27.6
	44.8
	

	Studying TOK for developing critical thinking skills.
	 
	6.7
	13.3
	20
	33
	 
	 
	3.4
	13.8
	37.9
	44.8
	

	Undertaking extended pieces of work on topics related to a number of cultures
	 
	8.9
	37.8
	18
	8.9
	 
	 
	6.9
	31
	48.3
	13.8
	

	Dialogue with other religions in pursuit of developing an awareness of, and respect different points of view, and the importance of social justice to belief systems.
	 
	 
	 
	 
	 
	 
	 
	14
	24.1
	37.9
	24.1
	 

	Learning in class how to consider issues from more than one perspective 
	 
	 
	6.7
	18
	49
	 
	 
	3.4
	24.1
	37.9
	34.5
	

	Being taught that all cultures are equally valid
	 
	4.4
	13.3
	13
	42
	 
	 
	3.4
	10.3
	31
	55.2
	

	Being taught to be tolerant of cultures whose practices are different from mine
	 
	4.4
	6.7
	20
	42
	 
	 
	13.8
	20.7
	41.4
	24.1
	

	Taking part in a course in school where what it means to ‘be international’ is discussed
	4.4
	8.9
	15.6
	22
	22
	 
	 
	13.8
	20.7
	41.4
	24.1
	

	Studying for a period of time in another country as part of a course at school
	4.4
	13.3
	17.8
	16
	22
	 
	 
	13.8
	24.1
	48.3
	13.8
	

	Physical education promoting social skills involving cooperation and collaboration
	 
	6.7
	17.8
	29
	20
	 
	 
	3.4
	27.6
	41.4
	27.6
	

	Participating in school such as international days
	2.2
	4.4
	22.2
	33
	11
	 
	 
	6.9
	24.1
	48.3
	20.7
	

	Participating in celebrations of religious and other festivals of different cultures
	4.4
	11.1
	24.4
	31
	2.2
	 
	 
	3.4
	41.4
	41.4
	13.8
	

	Having school meals based on different cultures
	4.4
	22.2
	15.6
	20
	11
	 
	3.4
	17.2
	34.5
	31
	13.8
	

	Taking part in activities related to the work of the United nations (MUN)
	4.4
	11.1
	15.6
	20
	22
	 
	 
	 
	31
	48.3
	20.7
	

	Participating in seminars/lectures with guest speakers from different parts of the world
	 
	6.7
	17.8
	20
	29
	 
	 
	 
	24.1
	37.9
	37.9
	

	Being encouraged to try new experiences from other cultures
	2.2
	6.7
	20
	22
	22
	 
	 
	 
	31
	41.4
	27.9
	

	Being exposed in school through films and TV programmes to a number of cultures
	 
	11.1
	22.2
	24
	16
	 
	 
	6.9
	27.6
	34.5
	31
	

	Visiting other countries as members of, eg., a choir or a sports team
	 
	6.7
	17.8
	16
	33
	 
	 
	10.3
	17.2
	44.8
	27.6
	

	Corresponding with students in other countries 
	 
	11.1
	2.2
	18
	42
	 
	 
	3.4
	13.8
	44.8
	37.9
	

	Mixing with students from a number of cultures within ones class at school
	 
	2.2
	11.1
	29
	31
	 
	 
	6.8
	24.1
	37.9
	31
	

	School sponsoring of projects in less developed countries / less developed areas in your own country or city
	 
	4.4
	15.6
	22
	31
	 
	 
	6.9
	13.8
	51.7
	27.6
	

	Engaging in team activities at school with students from a number of cultures
	2.2
	6.7
	15.6
	24
	24
	 
	 
	6.9
	24.1
	44.8
	24.1
	

	Mixing with students from a number of cultures in clubs and societies at school
	2.2
	8.9
	22.2
	18
	22
	 
	 
	13.8
	31
	37.9
	17.2
	

	Being in a school environment where a number of languages are frequently spoken.
	2.2
	13.3
	26.7
	22
	8.9
	 
	 
	6.9
	37.9
	41.4
	13.8
	

	Learning to speak the local language, if it is not the same as the language used in school
	6.7
	13.3
	22.2
	18
	13
	 
	 
	 
	 
	 
	 
	 

	Interaction with students from other international schools in the country
	2.2
	4.4
	28.9
	27
	11
	 
	3.4
	10.3
	34.5
	.34.5
	17.2
	

	Mixing outside school with students from different cultures
	4.4
	8.9
	22.2
	22
	16
	 
	 
	3.4
	37.9
	48.3
	10.3
	

	Having strong links with the local community
	2.2
	8.9
	15.6
	29
	18
	 
	3.4
	3.4
	24.1
	41.4
	27.6
	

	Participating in community service in the local community
	 
	4.4
	6.7
	20
	42
	 
	 
	10.3
	17.2
	41.4
	31
	

	Establishing Partnerships with NGOs and Local Community
	2.2
	2.2
	11.1
	22
	36
	 
	 
	6.9
	27.6
	31
	34.5
	

	Participating in National Activities through school exchange programmes, and service programmes
	 
	2.2
	22.2
	33
	16
	 
	 
	6.9
	24.1
	34.5
	34.5
	


(Figures indicate percentage of responses for each rank  & blank cells indicate no response for that rank)

Table 5. Teachers’ perceptions regarding Knowledge, Understanding and Skills 

	Item / Scale
	1.Less Important
	2.Some what important
	3. important
	4. Quite Important
	5.Extremely Important

	Importance of Language in appreciation of cultures and diversity and awareness of global issues
	 
	 
	10.3
	37.9
	51.7

	Importance of subjects under individual and societies in enhancing critical thinking
	 
	3.4
	20.7
	48.3
	27.6

	Importance of science subjects  in raising the awareness of moral/ethical, social, economic and environmental implications of using science and technology
	 
	3.4
	13.8
	37.9
	27.6

	Mathematics in problem solving, reasoning, analyzing, thinking creatively 
	3.4
	 
	17.2
	44.8
	34.5

	Art in creating the awareness of the cultural, historical and social dimensions of themes in more than one cultural context
	 
	3.4
	20.7
	51.7
	24.1

	PSHE in creating an awareness of global issues and rights and responsibilities, and creating opportunities of learning to solve conflict situations
	 
	6.9
	13.8
	48.3
	24.1

	School curriculum aiming at integrating the school vertically in subject areas, and horizontal integration aiming at interdisciplinary approaches 
	3.4
	 
	13.8
	27.6
	55.2

	Whole school integration through non-formal activities such as the annual day or sport day
	 
	 
	37.9
	37.9
	20.7

	Organization skills, study practices and attitudes towards school work
	 
	6.9
	13.8
	48.3
	31

	Collaborative skills; working effectively together
	 
	3.4
	20.7
	41.4
	34.5

	Clear communication: essay, analytical and creative writing
	 
	3.4
	6.9
	51.7
	37.9

	Information literacy: accessing and sifting information
	3.4
	 
	13.8
	48.3
	34.5

	Reflection: using self-evaluation to adapt behaviour and learning strategies
	 
	 
	17.2
	44.8
	37.9

	Problem solving and thinking skills:
	 
	3.4
	17.2
	34.5
	44.8

	Subject specific and interdisciplinary conceptual understanding
	 
	 
	27.6
	48.3
	20.7

	Learning activities emphasizing community awareness, involvement and subsequent reflection
	 
	 
	31
	37.9
	31

	Inter-disciplinary project-based work, both horizontally across an age group, or vertically to encourage students of different age groups to work together
	 
	10.3
	31
	37.9
	20.7

	Formal teacher instruction, using one or several areas of interaction as a focus
	 
	6.9
	44.8
	34.5
	13.8

	Presentations and enquiry –based projects led by students
	 
	 
	24.1
	37.9
	37.9

	Open-ended problem solving activities in or out of classroom
	 
	 
	20.7
	62.1
	17.2

	Games, role-plays, field trips, extra-curricular activities
	3.4
	6.9
	13.8
	44.8
	31


(Figures represent percentage of responses for each rank on the scale & blank cells indicate no response for that rank)
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