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2009 PYP publications

« Basis for practice Jan 2009

e« Scope and sequence documents

 language and mathematics Feb 2009
« artsand PSPE Nov 2009
e Screencasts to support arts & PSPE Feb 2010*

« Making the PYP happen: A curriculum framework
for international primary education
(rebranded with updated subject annex) Dec 2009
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Basis for practice (Jan 2009)

Teachers negotlate placement of units in programme of i mquwy
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Language scope & sequence (Feb 2009)

Learning continuum for oral language—Ilistening and speaking

Phase 1 I\W

Phase 3

Phase 4

Phase 5

Conceptual understandings L
Spoken words connect us with
others.

People listen and speak to share
thoughts and feelings.

People ask questions to learm
from others.

Sén-:eptual understandings
The sounds of language are a
symbuolic way of representing
ideas and objects.

People communicate using
different languages.

Everyone has the right to speak
and be listened to.

D

Conceptual understandings
Spoken language varies
according to the purpose and
audience.

People interpret messages
according to their unigue
experiences and ways of
understanding.

Spoken communication
is different from written

communication—it has its own

set of rules.

Conceptual understandings
Taking time to reflect on what
we hear and say helps us to
make informed judgments and
form new opinions.

Thinking about the perspective
of our audience helps us to
communicate more effectively
and appropriately.

The grammatical structures of
a language enable members
of a language community to
communicate with each other.

Conceptual understandings
Spoken language can be used to
persuade and influence people.

Metaphorical language creates
strong visual images in our
imagination.

Listeners identify key ideas in
spoken language and synthesize
them to create their own
understanding.

People draw on what they already
know in order to infer new
meaning from what they hear.

Learning outcomes
Learners:

«  use gestures, actions, body
language and/or words to
communicate needs and to
express ideas

+ listen and respond to picture
books, showing pleasure,
and demonstrating their
understanding through
gestures, expression and/or
words

«  name classmates, teachers

and familiar classroom and
playground cbjects

Learning outcomes u

Learners:

+ listen and respond in small or
large groups for increasing
periods of time

« listen to and enjoy
stories read aloud:
show understanding by
responding in oral, written or
visual form

« memorize and join in with
poems, rthymes and songs

+ follow classroom
instructions, showing
understanding

Learning outcomes
Learners:

« listen attentively and speak
appropriately in small and
large group interactions

« listen to a variety of oral
presentations including
stories, poems, rhymes and
reports and respond with
increasing confidence and
detail

+  pick out main events and
relevant points in oral texts

+ follow multi-step directions

«  retell familiar stories in
sequence

Learning outcomes
Learners:

« listen appreciatively and
responsively, presenting
their own point of view and
respecting the views of
others

+ listen for a specific purpose
in a variety of situations

+ identify and expand on main
ideas in familiar oral texts

+  listen reflectively to stories
read aloud in order to
identify story structures and
ideas

Learning outcomes

Learners:

+  participate appropriately
as listener and speaker, in
discussions, conversations,
debates and group
presentations

« generate, develop and
modify ideas and opinions
through discussion

« listen and respond
appropriately to instructions,
guestions and explanations

« infer meanings, draw
conclusions and make
judgments about oral
presentations
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Mathematics scope & sequence (Feb 2009)

, Learning continuum for pattern and function
Phase 2

Conceptual understandings
Whole numbers exhibit patterns and relationships that can be observed and described.

Patterns can be represente}q using numbers and other symbols.

Learning outcomes

When constructing meaning learners:
understand that patterns can be found in numbers, for example, odd and even numbers, skip counting
understand the inverse relationship between addition and subtraction
understand the associative and commutative properties of addition.

When transferring meaning into symbols  learners:

represent patterns in a variety of ways, for example, using words, drawings, symbols, materials, actions,
numbers
describe number patterns, for example, odd and even numbers, skip counting.

When applying with understanding  learners:
extend and create patterns in numbers, for example, odd and even numbers, skip counting
use number patterns to represent and understand real-life situations
use the properties and relationships of addition and subtraction to solve problems.
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Arts scope and sequence (Nov 2009)

, Learning continuum for creating in dance
Phase 4

Conceptual understandings (common for the arts) g
We act on the responses to our artwork to inform and challenge our artistic development

We explore a range of possibilities and perspectives to communicate in broader ways through our creative
work.

Arts provide opportunities to explore our Cfeative potential and engage in a personal artistic journey..

Learning outcomes (specific to dance)

Learners:
improvise to create various movements for specific purposes
choreograph movements to music, word and sound

choreograph performance to express and communicate an idea, feeling, experience, relationship or
narrative

create and perform in a variety of dance genres and cultural dance types

show physical confidence in the use of their bodies

work to develop each other’s ideas during the creative process

analyse and integrate the reflections of others into the creative process when evaluating and improving
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PSPE scope and sequence (Nov 2009)

Learning continuum for interactions

Phase 1

Phase 2

Phase 3

Phase 4

Conceptual understandings
Interacting with others can be fun.

Group experiences depend on
cooperation of group members.

Ideas andfeelings canbe
communicated with othersin a
variety of modes.

Currelaticnships with othears
contribute to our well-being (for
example, parent.child;
teacherstudent; friend:frisnd).

Cur behaviour affects othars.

Caringforlocal environments
fosters appreciation.

Conceptual understandings L—<

Participationin a group can reguire
group memberstotake on different
roles and responsibilities.

There are norms of behaviourthat
guidethe interactions within
differentgroups and people adaptto
these norms.

Accepting others inte a group builds
open-mindadness.

Relaticnships require nurturing.

Cur actions towards others
influencetheir actions towards us.

Responsible citizenship involves
conservation and preservation of the
lzcal envirecnment.

Conceptual understandings

Aplanof acticnis a necessary
strategvfora groupto achieveits
goal.

An effective group capitalizes cnthe
strengths of its individual members.

Healthy relaticnships are supportsed
byvthe developmentand
demonstration of constructive
attitudes such as respect, empathy
and compassion.

Behaviour can be modified by
applving deliberate strategies.

Communities and societies have
their own norms, rules and
regulations.

Communities and their citizens have
a collective responsibility to carefor
local and global environments.

Conceptual understandings

An effective group can accomplish
marethan aset of individuals.

Anindividual can experience both
intrinsic satisfaction and perscnal
growth from interactions.

Individuals can extend and
challenge their current
understanding bv engaging with the
ideas and perspectives of others.

People are interdependent with and
have a custodial responsibility
towards the envircnmentinwhich
thevlive.

Feople have aresponsibility to
repairand restore relationships and
envircnments where harm has taken
place.

Learning outcomes =
Learners:

- gnjovintaracting, plaving and
engaging with othears

- taketurns
- listen respectiully to others

. sharetheirown relevantideas
andfeelingsinan appropriate
manner

- ask questions

. celebrate the accomplishments

Learning ouwtcomes
Learnears:

- value interacting, plaving and
learning with others

. discuss and set goalsfor
group interactions

- cooperate with others

- ask questions and exXprass
wonderings
. recognizethe differentgroup

roles and responsibilities

Learning outcomes
Learners:

- recognize that committing to
sharad goalsingroup
situations improves individual
andshared experiences and

outcomes

- identifvindividual strengths
thatcan contribute to shared
goals

- develop ashared plan of

action forgroup work that
incorporates each individual's

Learning outcomes
Learners:

- reflect critically cnthe
effectivensass of the group
during and atthe end of the
process

- build on pravious experiences
toimprove group performance

- independently use different
strategies to resolve conflict

- work towards a consensus,
understandingthe needto
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2010 PYP publications

* Intercultural understanding: Exploring Muslim contexts...

Jan 2010

 The PYP as a model of transdisciplinary learning Feb 2010

e Opening classroom doors July 2010

e The role of IT in the PYP Oct 2010
« Sample planners related to programme of inquiry

plus illustrative material provided by schools Dec 2010

e The History of the PYP Dec 2010

NB: Next revised suite of PYP curriculum documents to be published in 2014
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IB and Aga Khan Development Network collaboration

Teachers from all
three IB regions
worked together in
Zanzibar
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Collaborative projects
(professional development and curriculum developmen t)

Opening classroom doors (2010)

e involved schools across the three regions in developing
units of inquiry and collecting multi-media examples of
teacher practice including

e video interviews with students and teachers
 footage of teaching and learning
 teacher planning materials

« examples of assessed student work
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The PYP as a model of transdisciplinary learning (2010)

1. How is transdisciplinary learning defined in the
PYP?

“...In this context the meaning of the prefix “trans” is two-fold:
to convey learning that has relevance across the subject areas

and more importantly, learning that transcends the confines of
the subject areas to connect to what is real in the world.”

2. Why is it central to PYP philosophy and practice?
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The PYP as a model of transdisciplinary learning (2010)

3. What components of the PYP support
transdisciplinary learning?

4. What evidence do you look for in the classroom?

5. What are the strategies that support
transdisciplinary learning
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The PYP as a model of transdisciplinary learning (2010)

6. Summary statement

“...PYP schools need to inform parents about the value-added
dimensions of the programme, model commitment to the

underlying philosophy of transdisciplinarity and, through parental
understanding, enlist their support.”

Feedback to jen.giddings@ibo.org

“... I was also comforted to know that the PYP did not just invent

the term "transdisciplinary" (Piaget did) and that other
organizations use it as well.”
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New PYP review service (2011)

 to review and provide feedback on a school’s
programme of inquiry

e phases 1- 3* (2008 — 2010); 60 schools

e assessment rubric used by schools and reviewers

e programme of inquiry + self-study submitted

 online training module for reviewers being tested in
phase 3

e possible expansion of service to include planners and
student work
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Professional development initiatives

IB teacher award scheme for newly trained and
experienced teachers (Levels | and Il)

University of Melbourne, Australia

Flinders University, Adelaide, Australia

Curtin University of Technology, Perth, Australia
Murdoch University, Perth, Australia (pending)

http://www.ibo.org/programmes/pd/award/

Expansion in workshop opportunities both face-to-face
and online
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Contributions welcome to pyp@ibo.org

teachers who have developed planners that represent single-subject
inquiries (see PYP news items on OCC)

teachers to contribute to a discussion on the role of IT in the PYP
teachers interested in inquiries into issues related to sustainability

support your regional associations and networks (e-Newsletter)

Photos
Photos

Photos
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PYP certificate of participation

a SLuuciiL di | Cicvie a | diuninniuy a uc U | ue | uc w|iaj|a

For participation in the PYP and invelvement in the exhibition in the final year.
Pour sa participation au pregramme et son implication dans I'exposition du PP en derniére année,
Por su participacion en el PEP y en la exposicién del altimo afo del programa.

Jeffrey Beard

Director General / Directeur général / Director general

Certificate of participation in the Primary Years Programme
Certificat de participation au Programme primaire

i

Certificado de participacion en el Programa de la Escuela Prif
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Growth In the PYP

Number of PYP schools by year
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